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13. Uluslararasi Egitimde Drama/Tiyatro Kongresi
3 Atolyenin Aciklanmasi ve Analizi
21-23 Kasim 2008

Dorothy Heathcote

Ogretmen olarak yasamimda bir problem var. Isi tekrar edemiyorum, bdylece konusmalari,
makaleleri veya atdlye toplantilarin1 yineleyemiyorum. Bu, onceki diisiinceler ve temalara
donemedigim anlamina gelmiyor. Aslinda bir¢ok 6gretmen gibi ben de ¢ok dnemli ve beni
ilgilendiren olaylar1 arastirryorum.

Ankara kongresinde, biiyiik sayida katilime1 benim {i¢ calistayima katilmaya ilgi gosterdikleri
icin, her grubun Uzman Mantosu’nun nasil isledigine dair farkli yonleri tecriibe etmesi igin
bir yol bulmak zorundaydim. Bir sekilde farkli atdlyeler birbirlerini ¢ogaltabilir ve boylece
katilimcilara yansiyan yetenekler genisleyebilirdi. Bu benim i¢in benzersiz bir problemdi ve
bu aragtirma farkli gruplar icin elde edilmis oldugunu umdugum yarar1 (veya tam tersini)
aciklayacaktir. Her 6gretmen Oylesine hevesli ve isteyerek katilim sagladi ki, hepsine derin bir
stikran bor¢luyum.

Her katilimci asagidaki tabloyu onceden gormiistii ancak tam olarak kavrama olanagi
olmamisti. Bu da benim ¢alistaylar1 planlamama taban olusturdu.

DOROTHY HEATHCOTE, 2004
UZMAN MANTOSU

Gelisen standartlar ve ilerleme i¢in prosediirler olusturulmasi, tarz ve olasiliklarin
uygulanmas.

1. ‘-mug gibi’ davranmak tiyatronun simdiki zamani ve derin canlandirmanin drama

Ogelerini olusturur.

2. Kurulus 6gretim programina zorunlu ulasimin saglanmasi i¢in se¢ilmistir.

3. Amag duygusunun olusturulmasi ve onlar i¢in ¢alistigimiz miisteriler

duygusunun yaratilmasi.

4. Kurulus (her tiyatroda oldugu gibi) her oyunun olmas1 gerektigi gibi ortada baslar,

bu nedenle tarihi 6geler tanitilir.

5. Ogretim programinin kesin olarak baglanmast i¢in her uygun seviyede zorunlu

Ogeler olusturulmaya baslanir.

6. Simdiki isin ilerlemesi ¢ocuklarin yanisira 6gretmenin yaraticiligi ile desteklenen

is yapimina dayanmaktadir.

7. Kurulusun i¢indeki dilin devam ettirilmesi, fakat 6gretmen rolii kaliteli davranisin
onemli diizenlemesini saglayabilir.
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NEHIR Mi, DEMIRYOLU MU?

Bu 6gretim programinda 6gretim formunu gozden gegirirken, 0gretmenin nehir gibi
ayaklariyla beslenen ve basarilan tiim islerin farkli yonlerinin agizda sonuglanarak genis
ve birbiri ile ilgili pek ¢cok soru ve beceriye dair bir anlayis olusturdugu bir akis sisteminin
goriintiisiinii aklinda tutmasi yararli olabilir.

Ogretim programi isinin normal goriintiisii, bir ‘istasyonun’ digerini takip ettigi dogrusal
formattaki bir demiryoluna daha ¢ok benzeyebilir. Bu 6gretmen i¢in daha kontrol edilebilir ve
diizenli bir his verebilir, ancak §gretim programinin biitiinsel anlayisini saglamaz.

Ogretmenlerin, bir “Uzman Mantosu”nu kurmak ve gelistirmek icin gereken planlamayi
anlamalarini istedim. Eger 6gretmenler i¢in tiim planlart yapsaydim, bir sinifla Uzman Mantosu
kurulugunu yapmaya basladigim her seferde gézden ge¢irmek zorunda oldugum siireci yaparak
deneyim edinme sanslar1 olmayacakti.

Daire 1. “-mis gibi” 6gesini olusturmak. Drama 6gesi!

Bunu, kendimizi bir kurulus yonetme degisimine ugratacak bir sozlesmeyi sinifimla imzalayarak
yaptyorum. Bunu genellikle “Aramizda Q’ya doniismemizi onaylar misiniz?” gibi ifadelerle
yaptyorum. Kongre calistaylart durumunda, sunu sdylerdim “temiz kaynak suyunu siseleyen
ve ihtiya¢ duyan insanlara satan bir fabrika”. S6zlesmemizi su siire¢ detaylarini Onererek
gelistirirdim, “Temiz kaynak suyumuzun nereden geldigini ve maliyetlerin ne olacagini bilmek
zorunday1z”. Bu —0gretmenin ka¢indig1 olduk¢a dogrudan bir ifade gibi goriinebilir! Aslinda
Oyle degildir. Farkli ifadeleri gozden gecirelim.

“Bilmek zorundayiz.” — arastirma gereksinimi olusturur.
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“saf kaynak suyumuzun nereden geldigini”: saf kelimesi =’kalite’
Su kaynagi= muhtemel kaynak/girdi
Nereden geliyor- yeri acik birakiyor.
“Nasil elde ederiz” bilimsel is siireci olasiliklarini tasarimlama gereksinimi olusturur.
“kaplarin i¢ine” = sekil, sise, ebat belirtmemeye dikkat edin.

“Nasil dagitim yapilacagini gézden gecirin” =kapali ancak kesin. Dagitim kelimesi giivenlik,
nakliye ve mesafe anlamina gelebilir.

“Kim” — tam bir tablolar alan1 agar.

“Istemek” — dizayn etme ve su ihtiyac1 alanlarin acar. Liiks mii yoksa yasami devam ettirme mi.
“Satin almak” =fiyatlar?

“Maliyetler” = parasal degeri ve yasamsal degeri.

Bunun smiftaki kafalarin icinden kurnazlikla gececegini diisiinebilirsiniz. Oyle olmadigina
dair sizi temin ederim. Yukaridaki analizi iglerine ¢ekmek yerine, benim davranis ve
adimlarimi1 “okurlar”. Cocuklar digerlerinin davranislarini elestirel olarak okuduklari igin,
isaretlere iggiidiisel olarak yol gosterirler. Yagamlarinin baslangicindan itibaren geng insanlar
izleyicidirler ve okula bagladiklarinda pek ¢ok saatlerini gretmenlerinin mesajlarint okumaya
calisarak gecirirler. Benim ifadelerim alinmaya yonelik tohumlar ekmek ve bunlari is ilerledikge
biiylitmeye odaklanmaktadir. Mesajlarimin gizli bir amaci bulunmamaktadir. Ne i¢in sdzlesme
yaptiysak onu yapacagiz. Daire 2. Miifredati yiiriitmek i¢in zorunlu 6geler. Bunu 6gretmen
onceden se¢melidir. Kabiliyet 6grenimini destekleyen yapiy1 bu olusturacaktir. Sosyal igbirligi
ogrenimi hangi icerik segilirse secilsin gerceklesecektir. Ben kongredeki 6gretmenlerin sayisi
yliziinden, ihtiya¢ duyulandan daha genis bir aralikta miifredat yaratacak bir igerik segtim.

Secilen igerik

”Dogu Avrupa’da bir yerde” uzak bir dag kdyii daha dnceki kayitli zamanlarda var olmustur.
En yakin kasaba 23 km uzakliktadir. Arazi dagliktir. Ke¢i ve koyunlar giidiilmektedir. Koyunlarin
yiinii kadimlara egirme ve iyi giysiler dokuma olanagi saglamaktadir. Isleri dayaniklilig:,
kalitesi, 0zel sekilleri ve boyanan renkleri nedeniyle iinliidiir. Koy elbise ve sicak tutan koyun
ve keci derisi esyalar almaya merakli insanlarin ziyaretlerine aliskindir. Tarihi bir tiyatro
alanma dair bazi izler vardir. Kdyiin kuyusunun kurudugu veya arazide kuraklik oldugu hig
gorlilmemistir. Koyliiler bunu koye biiyiik bir kutsama ve armagan olarak kabul ederler. Bunun
kaynag1 hakkinda pek ¢ok dykii anlatilir. Bu bir dedikodu ve haber merkezidir. Kilise degerli
demirleriyle birlikte ¢ok eskidir ve inang ve torenlerin merkezi olarak goriilmektedir. Mezarlik
eskidir ve kdy pek ¢ok savasa katildig1 icin gecmiste cogu kullanilmistir.

Toprakta, kuyunun alanina kayalarin diismesine neden olan bir sarsint1 gerceklesti. Bu
olaydan beri kuyu saf su akis1 liretmeye basladi. Goriilebilir kisa bir akistan sonra topraga
kayalarin arasina dogru gozden kayboldu. Arkeologlarin ilgisini ¢eken eski bir kilise veya
tapmagin kalintilar1 ortaya ¢ikti. Su kaynagi da, Avrupa ve ilerisine saf su siseleyerek pazarlayan
bir firmanin ilgisini ¢ekti.
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Isin temeli olacak kurulus sudur, “biz kaynak suyu siseler ve pazarlariz”.

Normal sartlarda benzer bir kdy yaratmaya gerek yoktur- 6gretmenin sadece kurulusu
segmesi gerekmektedir. Daha sonra miisteri, isi kuracak olan belirli mevcut endiselerin
koriikgiisii olacaktir. Ornegin kaynak suyu siselerinin daha genis temellere hareket edecek
sekilde isletmelerini genisletmeleri gerekebilir. Veya yeni bir hastane gibi biiylik bir miisteri
daha biiylik miktarlarda satin almaya gereksinim duyabilir, bu gereksinimleri karsilamak i¢in
is faaliyetlerini degistirmek gerekebilir. Kdye ve tanittigim tiim miifredat olasiliklarina gerek
yoktur. KOy igeriginden segilebilecek birka¢ kurulus 6rnegi asagidaki gibidir:

1. Bizsoguk havalar i¢in ¢ok 6zel ylinler tireten nadir bir koyun tiiriiniin iireticisi kadin ve
erkek cobanlariz.

2. Boyama, tibbi ve kozmetik amagclar i¢in tohum topluyor ve kurutuyoruz.

3. Ordu, donanma, hava kuvvetleri, hemsireler, ingaat is¢ileri vb. i¢in liniforma yapmaya
yarayan 0zel kumaslar tlireten bir dokuma tezgahi isletiyoruz.

4. Bir deprem sonucunda ortaya ¢ikmis bir tapinak alaninda ¢alisan bir grup arkeologuz.

5. Biz sanat eserlerini restore ediyoruz. Uzmanlik alanimiz ge¢miste ve giliniimiizde
savaslarda zarar gérmiis ikonalar1 restore etmek.

6. Uzun bir tarihi olan kasabamiz ig¢in arsiv olusturmak {izere, yasayan insanlarin
hatirladiklar1 hikayeler konusunda uzmanlasan bir yayineviyiz.

7. Miisteriler icin her tiirde mezar tas1 ve anit yapan tas ustalariyiz.

Her yedi kurulusun da ¢ok 6zel ¢calisma/miifredat alanlarina girecegini hemen goreceksiniz.
Bir kurulus segerken 6gretmen siniflar1 i¢cin hangi miifredat alanlarin1 agmak istedigi konusunda
oldukca agik olmalidir. Agikgasi, her kurulus farkli durumlarda genis bir yelpazede konusma,
okuma ve yazma igerecektir. Bunedenle dil temeli endemiktir ve ne olursa olsun kurulus isinden
siirekli olarak ortaya ¢ikacaktir. Bunu dogrulamak icin asagidaki tabloya bakiniz.

. Baskin 6gretmen Iletisimde Baskin iletisim
Ogretme modlar: . . o . ..
rolleri ogrencilerin rolii formu
C e Degerlendirme+ Ogretmene yapilan Deg‘eflepdl.rme i
Gegis egitimi .. en iyi nihai taslagi
yargilama isi sunma
sunmak.
Drama gergevest Istirak etmek + katkr | .. _ Arkadgslgr Ve e o
Uzman mantosu N Ogretmen ile igbirligi | Birbirine agiklamak.
saglamak
yaklasimi yapmak
Arkadaglar
Sorarak 6gretme Cevap vermek, v adasla Ve
. Ogretmen ile Olaylar1 arastirmak.
metodu dinlemek ve anlamak
paylasmak

YARATICI DRAMA DERGISI
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Yaratict drama cergevesi sinif ve Ogretmenin, iglerini ileri gotiirmek ve miisterilerini
birlestirmek icin siirekli olarak bilgi paylasmalarini ve birlikte tartismalarini gerektirmektedir.
Bu, isi aninda smif iginin 6tesinde sosyal bir gerceklige dogru hareketlendirir — ¢ocuklar ve
O0gretmen bunun kendi icatlart oldugunu bilse dahi-. Bu nedenle siklikla sunlar1 sdylerler,
“okulda daha 6nce hi¢ bu kadar ¢ok calismadik” ve ”gercekten dnemli oldugunu hissettik”. Simdi
smiflarda kimin giicii tagidigina dair asagidaki tabloya bakiniz. “Manto” giicii degistirmektedir.

Ogretmenlerin iletisim
kontrolii

- cesitli giicleri vardir!

Ogrencilerin bilgileri ve
kabiliyetleri

fletisimi iceren sosyal
baglant

[letisim sistemlerinin
kullanimi

Ogrencilerin 6grenmek
i¢in stratejiler
kullanmas1

Olas1 6grenme tiirleri

Ogrencilerin

- Degisime agik m1?

kendi rolleri ve
Ogretmenlerinin rolleri
uzerindeki beklentileri.

Simdi modeldeki 3. daireyi inceleyin: iste bir amag¢ duygusu olusturmak. Bu kismen ilk
gorevler ile basarilir. Kuruluslarin isleri yapma yollarin1 ve ani amaglar i¢in hareketlerini
hatirlaymiz. Bu, smifin “hatirladig1” anlamina gelmektedir (¢ogunlukla duvar semalari,
ders kitaplari, bir 6gretmenin alani). Bunlarin is bildirilerinin ortaya ¢ikmasi gerekmektedir:
ornegin kurulusumuza isim vermek ve insanlarin bizi bulabilmesi i¢in kamusal isaretler
yaratmak konularinda karar almak. Fabrikanin farkli islerinin yapildigi alanlarin isaretlenmesi
gerekmektedir. Sayfa 32’de siralanan farkli kuruluslar i¢in smifiniza koyacaginiz isaretleri
gozden geciriniz. Sinifta gercekte az alan olsa dahi, isaretler yaratmak zihinsel alanlar
olusturmaktadir. Ogretmen bu zihinsel alanin olusumunu etiketlerin yerlestirilmesi sirasindaki
dil kullanimi ile tesvik eder. Kongre atdlyesi ve siselenmis su kurulusu asagidaki isaretleri
kullanmustir.

1. “bilgisayar odas1”.

99 ¢¢

“alinan siparis dosyalar1” *“ gonderilen siparisler-acil”
“kaza defteri ve ilk yardim kutusu”

“personel iiniformalar1 i¢in ¢camasirhane” “kurutma raflar1”
“basliklar ve eldivenler” deposu + “atik ¢opleri”
“ayakkab1”(sadece fabrikada giyinmek iizere) deposu.
“igeri” ve “disar1” isaretleri — tiim is¢iler uymalidir.

b

“konuk agirlamak i¢in resepsiyon masalari ve kahve/¢ay/mesrubatlar’

X Nk wD

“yiik kamyonu park alan1” (sevk edenler)

—
)

. “yiik kamyonu park alan1” (bosaltanlar+donenler)

[S—
[S—

. “siseler i¢in steril alan”

12. “sise yikamas1” kurallar giivenlik i¢in tiim zamanlarda gecerlidir.

YAZ/KIS 2010, CILT 5, SAYI 9-10
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Bunlar gorevleri yapmak, sonrasinda zihinsel alan bolgelerini segmek i¢in gorevler arasinda
tartigmaktir. Ogretmen burada hevesli ses olarak faaliyet gdstermektedir, planlamay: paylasir
ama aym1 zamanda tam faaliyette olan fabrikanmn da ilk sinyalini vermektedir. Ornegin:8
numaray1 yerlestirirken “miisterilerin gergekten de rahat etmelerini saglayacagiz, 6yle degil mi?”
veya 7 numara, bu ¢ok fazla yipranma yaratacak ¢linkii hepimizin ne zaman girip ¢iktigimizi
bilebilmemiz i¢in isareti siirekli hareket ettirmemiz gerekecek. Ve “belki de rahatsiz edilmek
istemedigimiz zamanlar i¢in bazi isaretler kullanmaya ihtiyacimiz var.” Bu sonuncusuna
cocuklarin arastirma yaparken veya siralarinda dikkatlice yazi yazarken koymay istediklerini
ve bunun i¢in yetkili hissettiklerini fark ettim.

Kurulus, gosterge isaretleri yerlestirilir yerlestirilmez baslayabilir, ¢iinkii ¢cocuklar simdi
yapmak istedikleri isleri segebilirler! Ogretmen burada yogun olarak iscileri islerine baglamakla
ugrasmaktadir, onlara islerin nasil yapilmas1 gerektigini GOSTERMEZ! Bu asamada “isciler”
ortaya cikar ve sorun yaratmaya baslarlar. “Lastik eldivenlerin tamami kullanildi”. Ogretmen
durumu asla ¢oziimlemez, onun yerine birisi soruna ¢oziim bulsun ve hepsi sorun ortaya
¢itkmadan 6nce ne yapiyorlarsa onu yapmaya devam etsinler diye sorun herkese duyurulur.
Cocuklar yetiskin ve sorumlu olma giiciinli edindikleri i¢in bu, derin canlandirma olmaktadir.
Sosyal saghg diisiik veya 6gretmene bagimh bir siif, isaretin dnceden 6gretmen tarafindan
hazirlanmasina ihtiyag duyacaktir. Daha olgun bir sinif igaretleri siire¢ i¢inde yapabilir. Uzman
Mantosu stirekli olarak normal smif gereclerini —kursun kalemler, tiilkenmez kalemler, yazmak
icin kagitlar, tasarim ve bildiri hazirlamak i¢in boyalar- gerektirmektedir. Cetveller, makaslar,
yapistiricilar ve kartvizitlere gereksinim olacaktir. Her 6gretmenin, ne kadar aktivite ve saskin
goriinmeyi hos gorecegine dair bir rahatlik alanlar1 olacaktir. Baz1 6gretmene dayali siniflar ilk
bastan bazi kurallara gereksinim duyarlar. Zaman i¢inde 68renciler bir kurulusu isletmek igin
gereken “karsilikli fedakarlik™ davranis serisini ¢ézerler, yani onlara inanin!

Kongredeki ilk atolyede, d6gretmenlere siseleme tesisimizin gerektirecegi zihin alanlarini
yaratabilmeleri i¢in belirli gorevler verdim. Ug grup A isi ile ilgilendiler —siselenmis suyumuzu
sattigimiz tiim misterilerin listelenmesi: yakin olanlar her miisteriyi ne kadar siire tuttugumuzu
gostermelidir: kullandigimiz konteynirlarin ebat ve sekilleri ile miisterilerin isim ve adreslerinin
se¢ilmesi.

B- firmada kullandigimiz tiim mektup kagidi, fatura kagitlari, siparisler ve post-it’lerin
tiimiiniin iizerine yazilacak ismimiz ve bagliklarin tasarimlanmasi. Bu, {riinlerimizin halka
acilmasi ve is¢ilerin kimlik kartlar1 i¢in kullanilan reklam ibaresini i¢ermelidir.

Yukarida so6zii edilen A ve B, sise suyu isine baslarken kullanabilecekleri bazi ilk gorevler
olarak 6gretmenlere tamitilmistir. Bu, kiiclik 6grenci gruplar ile yapilabilir, ancak se¢cim tam
kapsamli toplantilarda elde edilebilir ve bu zamanlar, kalite, sorumluluk ve etigin dolayl1 olarak
O0gretmen/yonetici tutumu ile tanitildigr zamanlardir.

Grup 3’iin ¢esitli tarzlarda yazim gerektiren farkli bir gérevi vardi. Atdlyenin, kurulusun
siif alistirmalarindan ziyade dogal olarak yazma firsatlar yaratabilecegini gérmesi i¢in bunu
sectim. ‘Manto’ isinde her seyin okul disindaki yetiskinler diinyasinda —gerceklik kiiltiirii-
kullanilan 6nemli bir amaci oldugu goriilmektedir. Yani grup 3 bilgi ve uygulama ile yiikli
olan kdy icerigini yonlendirmek (sifresini ¢dzmek) zorundadir. igerigi okuduklar icin, siseleme
firmasinin gereksinim duyacagi uygun sekilde ve degisik acilardan yazim ornekleri tiretmeleri
gerekmektedir.

YARATICI DRAMA DERGISI
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1. Deprem ve olusabilecek degisiklikler hakkinda gazete raporu — arkeolojik ilgi veya
medya meraki; bunun tonu “bizim kendi muhabirimizden” seklinde olacaktir.

2. Koyliilerin tutumlari ve firmanin teknik olarak nasil islemesi gerektigine dair bazi erken
goriisler ve koyliilerin fikirleri ile ilgili belirli bir rapor.

3. Bir bilim adam1 kdyde kaldiktan ve giinliikk bulugmalarda kdyliilerle konustuktan sonra,
siseleme firmasmin yoneticilerine hitap eden, “halka duyurma” amact olmayan ve 6zel bir
goriislinii igeren bir kisisel mektup.

Ogretmenler bu ii¢ parca yazimin hepsini yaptilar, fakat firmadaki yatirimlar1 geregi
bunlar1 ¢ocuklar yazmaliydi! Bu gorevleri atdlyede ilk kullanmamin amaci, 6gretmenlerin en
faydali oldugunu diisiindiigli zamanlarda, 6grencilerin yapabilecegi genis bir gorev yelpazesi
gostermekti.

Acikgasi li¢ yazim deneyimi, siseleme firmasinin faaliyetlerini (is tesisinde ilgilenilen farkl
asamalar, bilimsel testler, sise sekilleri, etiket dizaynlari, fatura hesaplari, notlar araciligiyla
miisterilerle bulusma, telefon konugmalari, e-mailler, siiriiciilerin teslimat i¢in kullandigi
notlar vs.) kurdugu noktada kullanilabilirdi ve simdi, islerinde islenecek yeni bir su arzi agma
zamanidir.

Kuruluslari olustururken iki 6ge dnemlidir. Bunlar1 tiim siniflara 6zellikle 6gretiyorum.

Yaratic1 drama gozleri Cikarimlar

Gergek seyleri goren gozler ve seyleri hayal
edebilen zihin gozleri vardir. Aslinda gergek
olmadiklarini biliriz, fakat bunlar1 yaptigimiz
her sey dogruymus gibi hissetmemize
yardimci olmalari i¢in kullanabiliriz.
Ogrenciler “bu dogru mu?” diye
sorduklarinda yanitim “gergek gibi dogru
degil ama hepimiz onun dogrulugu konusun-
da anlastyorsak dogru”. Cocuklar bunu her
zaman anlarlar.

Her sahne sadece onu yapmaktan daha ¢ok
anlam ifade edecektir — her olay: sonuglarini
dogurur —0rnegin:

Sisenin i¢indeki su —olay1

Olasi sonuglar: igerikleri iginde tutar.
Icindekileri giivenle korur: birisi onu yapti:
Yapim i¢in materyaller kullanildi: bir amag
icin tasarimlandi: satin alindiktan sonra
acilmasi ve kapanmasi gerekir: Maliyetini
asacak fiyatta olmali vs.

Cocuklar bunlar1 bir kez anladiklarinda, 6gretmenler bunlar1 kalite ile ilgili hatirlaticilar
olarak ve kurgusal kurulusa yapilan sosyal girisi korumak i¢in kullanabilirler. “Yaratic1 drama
gozlerimizi takinacagiz ve simdi siseleme firmasinda ¢alisacagiz” ve “bu olayda sonuglar
gercekten dikkatlice degerlendirmeliyiz”.

Atolye 1. 6gretmen diigiinceleri ile agilmistir:
Drama gozleri / ¢ikarimlart:

Tarz farklilastirmasi gerektiren yazim olanaklari:
Sanat- sise sekilleri, etiketler, harfler tasarlamak:

Bilim: Hacim ve kutu/sekiller, sevkiyat i¢in giivenli materyaller
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Miisteriler: bazilar1 telefon konugmalari, mektuplar, e-mailler ile temsil edilir (Bunlar
dikkatli dinleme, sifre ¢c6zme, sifreleme, cevap vb. gerektirmektedir)

Menzil noktalar1, kdy yiikseklik haritas1 vs. ii¢ saat sonra katilimcilarin Atélye 2’ye devam
edebilmeleri i¢in hazir bulunmalidir:

a) Daha ileri ¢ikarimlara neden olmak i¢in, 6gretmen cevaplari ile birlikte bir miisteri
listesi.

b) Ilk miisteri listesi ve daha sonra gdzden gegirilecek ¢ikarimlari.
¢) Antilan su i¢in zihin alanlari tasarimlari.
d) Logo ve misyon dizaynlar1

Ikinci atdlye dncelikle bu materyallerin gdzden gecirilmesini ve daha sonra kdyiin dykiisiiniin
igerigini iyice okuduktan sonra kdyiin ikonik bir temsilini igermektedir.

Drama sosyal bir sanattir — amaca odaklanmis etkilesim igerir. Bir 6gretmenin siniflara
fikir birligi elde etmeleri i¢in ¢esitli yollarda yardime1 olmasi gerekmektedir. Bruner 3 asama
belirtmektedir-

simgesel (resimsel, goriintiiler)

sembolik (konusma, tarif etme, yazma) ve ifadeye yonelik (“-mig gibi” davranigini sahih
bir sekilde hareketle gostererek oynamak).

Ogretmenler bu atdlyede bu ii¢ seklin hepsine, kdyiin bir yer: kdyiin bir topluluk: ve
koyliilerin bireysel yasamlarinin biitiinsel bir yapisini olusturmak i¢in aktif bir sekilde katilim
saglamiglardir. Ve bunlarin iizerinde isbirligi ile ¢alistilar. Kullanilan metodlar su sekildedir.
Mekan1 insa etmek i¢in genis bir yatak Ortilisti takimi, gazeteler, gokkusaklari, kartlar, post-
it notlar1 kullandilar. Ayrica su, tepeler, vadiler, koyunlar gibi bireysel 6geler de kullandilar!
Tapmak, kilise, yollar, evler, patikalar da yapildi. Bunlarin yani sira, deprem oldugu an da
bulunmasini istedikleri yerlere kesilmis sekiller de eklediler.

Bu simgesel asamaydi. Her sey yerine yerlestiginde toplami incelendi ve {izerinde fikir
birligine varildi.

Ikinci asama sembolikti. Yerdeki her kagit sekil onu kesen kisi tarafindan sahiplenildi.
Araliklarla, her biri digerine “yer sarsildiginda ben sunu yapiyordum” diye anlatti. Bunlar gizli
olarak ifade edildi. Daha sonra iki kisi bir digerinin onlara ne anlattig1 konusunda konustular.
Bu tiir bir ¢alisma 6ncelikle “anlatma’ gorevini korur ve herkese duyuruldugunda ve baskasi
tarafindan konusulmaya basladiginda bir kisilik kazanmig olur. Her bir kisi dykiisiinii kisaca
anlatti, daha sonra bagka biri tarafindan dykiilerinin herkese anlatilmasini dinledi. Boylece her
koyli kendi arazisine ve hayatlarina yerlestirildi. Bu ilk sembolik sunum olmaktadir. Simdi
kurulmus olan kdy bir yerdir ve insanlar kagit sekiller ve dykiileri ile hatirlanmaktadir.

Bir sonraki sekil deprem anilarini icermektedir: ayni prosediir kullanilmistir ancak belirli
tanitim agamalar1 iizerinde 1srar edilmistir, sozgelimi “...asla unutamayacagim” sdziiniin
arkasindan kisilerin sectikleri belirli anilar. Verilen bir 6rnek sudur “kuyunun i¢indeki su birden
yiikseldi ve ayaklarimin iizerine ve kuyunun etrafindaki taslara dokiildi. Ve ben diistim”.
Boylece ilk hatiralar yazim i¢in kullanilabilir, 6rnegin kdy arsivlerindeki bir koleksiyon veya
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koyiin disinda yasayan aile ve arkadaglara “postalanmaya” hazir kisisel mektuplar. Diger
smiflardaki ¢ocuklar yanitlar yollamalilar.

Son olarak bu atdlyede insanlar kiiciik gruplar olusturdular ve bir “fotograf anina”
dontistiiriilmek tizere bir olay sectiler (Oykiilerin iginde gegenlerden tabii ki). Bir 6rnek su
olabilir:

a) Kaynak yiikseldiginde ayaklari 1slak olan bir kadin.

b) Kuyunun yaninda elindeki masrapay1 doldurmay1 bekleyen bir kadin.
¢) Kuyudan su igmeye gelen bir ¢oban.

d) Irmagin kenarinda camasir yikamak icin gelen bir insan.

Bu gorev katilimcilarin kendi hayatlar1 ve “giidiilerinin” derin degerlerini hizlica fark
etmelerine olanak vermektedir. Fotograftaki herbir kisinin 5 kii¢iik kagit parcast ve 5 ataca
gereksinimi vardir (post-it notlar1 da kullanilabilir ancak 5 parca kagit hala gerekmektedir). Her
kagit pargasi 1-5 aras1i numaralandirilir.

Kagit Nol. Kagidin iizerinde su yazmaktadir.

“Ben bunu yapiyorum”
l.

No2: Clinkii — motivasyonum sudur...

No3: Yatirimim (benim i¢in neden 6nemli) sudur:

No4: Bunu suradan 6grendim...

No5: Hayat boyle olmali.

Grup fotograf an1 (ama herkesin oldugu pozisyonu gdsteren) olusturur.

Herkes sirayla ne yaptigini anlatir ve Kagit 1°e yazarak gdmlegine igneler. Bu, herkes bes
kagidi digerleri tarafindan goriilebilecek sekilde giyinene kadar devam eder. Bdylece her
“ fotograf” ayakta duran grupla ilgili herhangi bir konuda daha fazla bilgi almak isteyen is
arkadaslan tarafindan ziyaret edilebilir. Bir 6rnek resimdeki her insanin yasam tavri ve isini
gdstermek icin yeterli olacaktir. Ornek olarak d)’yi alalim.

1. Ben bunu yapiyorum — kirli ¢amasirlarimizi suya getiriyorum.
Ciinkii — kiyafetlerimizle ilgilenmek ve korumak hosuma gidiyor.
Yatiririm sudur — iyi bir ev idaresi sergilemek.

Bunu suradan 6grendim- annem ve onun annesi.

LR W

. Yasam nasil olmali — benim toplulugumda saygi duyulmak i¢in, standartlara sahip
olmaniz gerekir.

Atdlye 2’nin sonunda: Grubun karar verdigi ve iizerinde anlastigi gibi yerlestirilen ve
gosterilen Oykiileriyle, tamamlanmis bir kdy var: Koyliiler sekilsel olarak temsil edilmektedir
(kagittan kesilerek) ve deprem oldugunda neredelerse tam olarak oraya yerlestirilmistirler.
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Gruplardaki birkag koylii ‘fotograf” durumlarinda kendi degerlerini yarattilar.

Atolye 3’te gruba devredilecek olan siseleme firmasi kurulusunun materyallerinin yani sira,
tiim bu aciklama mevcuttur.

Bu, atdlyede 6gretmenin miifredat isi i¢in zorunlu olan ¢alismay1 doldurmasina ve kurulus
ilerledikge gerekli olacak ‘digerleri’nin varligin1 yaratmasi i¢in kac tane yol olabilecegini
gostermek istedim. “Digerlerini” gostermenin en az 33 yolu vardir. Bu yollara roller diyecegiz.
Herhangi bir kurulusu yiiriitiirken, siniftaki 6grenciler ve 6gretmen/yoneticinin ayni bakis agisini
tasidigini hatitlayiiz: saf kaynak suyunu toplayan, isleyen, test eden, siseleyen ve miisterilere
sevkini yapan bir firmanin ¢alisanlariyiz. Benzer kuruluslar, firmayla ilgilenebilecek miisteriler
veya diger bireylerle iliski halinde olmalidir, boylece anlasmamiz siiresince bu roller ortaya
¢ikmak zorundadir. Bunu yapmak i¢in 6gretmen benim ‘toplant1’ olarak adlandirdigim yontemi
kullanabilir. Yani katilim gosteren herkes bir sekilde “bir baskasinin™ temsil edildigini ve
mevcut durumu etkiliyor olduklarini kabul edecektir. Cocuklar ve 6gretmenin, boliimde olanakl
hale gelen sozlesmenin sinirlarini daha ¢ok anlayabilmesi icin, toplantilar gruplandirilabilir.
Kuruluglarin “ig¢ilerini” miifredat calismasina girmeleri ve isyeri topluluguna katilmalari i¢in
gelistirmeleri ve zorlamalari, 6gretmenin uygun boliimler bulmas ile gerceklesir. Ogretmende
hazir olan “sesleri” hatirlayiniz.

1. Isleme siirecinde kurulusun personeli ile birlikte ¢alisan yoneticinin sesi. Bu durumlarda
gercek seyler yapilmaz —hepsi drama bakis acist i¢cinde yapilanir, boylece anlagsma geregi
gercek gibi hissedilir. Bir ziyaret¢i bunu derin canlandirmada tecriibe eder. Cocuklar is ile ilgili
olarak enerji ile hareket eder. Su 6rnegi gdzden gegiriniz. Simif ve ben iinlii italyan dans eden
atlarina bakiyorduk, yani onlar1 halk 6niinde yapilan o tinlii gosterilerinden birine hazirliyorduk.
Sinifimizdaki tek gergek nesne “KIMLIK OLMADAN GIRILMEZ” yazan bir bildiri ve smifin
cesitli yerlerine konulmus atlarn isimleriydi. BEAUTY, BIG BEN, ORESTES vs. Ogrenciler
Lippizanis’i (bir at tiirii) arastirdilar, hikayelerini okudular ve bir tanesini kendi kisisel
sorumluluklarina “aldilar. Atlarin battaniyelerini ve gosteri i¢in hazirlandiklarinda kendilerinin
nasil kiyafetler giyeceklerini biliyorlardi. Boylece azimli bir sekilde evlerimizi hazirladik.
Ben her seyin yolunda olup olmadigmi kontrol eden yoneticiyim. Ogrencilerin kafalarinda ve
ellerinde yikadiklar, firgaladiklari, kasagiladiklari, gozlerini temizledikleri, nallarini kontrol
ettikleri, temizledikleri ve gosteri zamanindan Onceki toren i¢in hazirladiklart biiyiik atlart
var. Bunun gercekmis gibi hissedilmesini saglayan, birbirimizle hazirligin detaylar1 hakkinda
konusmamizdir. Bu aktdrlerin tiyatroda davrandiklari gibi bir rol yapma davranist icermez —
sanki her sey gercekmis gibi davranmak demektir. Bazi1 6gretmenler bu ¢aligma yolunu ilk basta
utang verici bulurlar, ¢linkii bu normal 6gretmen davranisini degistirmektedir. Uzman Mantosu
sistemini kullanirken bu, 6gretmen/sinif iligkisindeki en 6nemli degisikliktir.

Bu 6rnek iki 6gretmenin “seslerini” gostermektedir. Canlandirmaya katilmak ve mevcut en
1yi materyal kaynaklarini yonetmek. Bu noktada 6gretmen ve ¢ocuklar kurulus isinin disinda
birlikte ciddi inceleyiciler olarak g¢alisirlar. Arastirma zamanlarinda ¢ocuklar nasil dikkatli
notlar tutuldugunu, ¢izim yapiyorlarsa dogru olmasi gerektigini 6grenmelidirler. Her yazim
en yakin dogrulukta yapilmalidir. Bir bilgi indeksi kart1 yapilacak ve is gelistikce icine ekler
yapilacaktir. Aragtirmanin bu zamanlar1 normal ortalama sinif ¢aligmasi gibi goriilebilir. Farki,
sonradan kurulusun isleyen zamanlarina transfer edilecek enerji ve sorumluluktur.
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Ogretmenin sinif igin veya smifla birlikte kuracagi belirli boliimler yoluyla herkesi
derinlestirmek ve zorlamak ve boylece isteki etik ve sosyal 6gelerin ortaya ¢ikarmak i¢in ihtiyag
duydugu “digerleri” iiclincii sestir. Toplantilar bunu elde etmeye yarar ve bunlar1 kullanarak
Ogrenilenleri birbirine baglar. Bu, Uzman Mantosunda ¢ocuklar tarafindan tecriibe edilen
biiyiik degisimdir. Herkes yetiskin olma fikrine ilgi duyarak daha talepkar olan ilgi, 6grenme,
merak, sorumluluk, katilim, endise ve sonunda iiretim saplantisi seviyelerine dogru harekete
gecer. Cocuklar evde isleri hakkinda konusurlar. Aileler cocuklarina farkli bir sey oldugunu
fark etmeye baglarlar. Cocuklart islerini ciddiye aldiklari i¢in, aileler de kendilerini isin i¢inde
hissederler.

Asagidaki toplantilar1 ¢alisirken, simgesel olan ve “digerlerini” temsil eden gosterimler i¢in
etkilesimle yapilmis olan simgesel gosterimlerden hareket etmis olduklarini goéreceksiniz. Daha
sonra sembolik nesneler kullanilir ancak bunlar hala insan sekli ile iliskilendirilmektedir. Bir
sonraki grupta “digerleri” bir kisi hakkinda okuma yapan veya arkalarinda biraktiklar1 sozleri
okuyan birisi tarafindan temsil edilir. Daha sonra insanlarin raporlar1 gelir. Sonra mektuplar
insanlar1 temsil eder, bu asamadan sonra da “digerlerinin” sesleri onlar1 var eder ve sonunda
digerlerinin tiim sembolleri katilimcilar i¢in onlar1 “mevcut kilar”.

Bu toplantilarda gercek bir kisi orada olabilir.
1. Rol aslinda dogal ancak belirgin bir sekilde yanit verme ve alma davranisini sunar.

2. Film seklinde sekillenmis olmasi disinda aynisi. Yani insanlarin bakmaya haklar1 var
ama giris yapamazlar. ‘Film’ durdurulabilir ve tekrar baglatilabilir.

3. Rol bir ‘kukla’ sunar. Konusturulabilir, yiiriitiilebilir ve hatta sekil vermek i¢in yeniden
yontulabilir.

4. Aynisi, fakat kural ile kukla yasarmis-gibi bir yanit verebilir ve sonra tekrar kuklaya
doniisiir.

5. Bir insan portresi rolii. Ug boyutlu degil, ancak diger tiim yollarda kuklanin aynisi.

6. Smifin sdylediklerini duymak i¢in harekete gegirilmis bir portre veya kukla rolii. Bu da
dilin titiz kullanilmasina neden olur.

7. Yukaridaki gibi bir rol, ama sadece konusmak icin hareketlendirilmis, hareket yetenegi
yok.

8. Resimde cizilen rol: gergek yasamdan alinmis, bir rol yansisi, resim, fotograf veya
¢izimden. Bu, bir sinifin hazirladiklarini ve hazirlanan ¢izimleri igerir.

Bu toplantilarda sekiller sinif ve 6gretmenin bir arada ¢alismasi ile hazirlanir.
9. Yazi tahtasi lizerine birini 6nemli bir sey yaparken gosteren bir ¢izim.

10. Birisinin yapay bir tasviri. Ornegin smf tarafindan dedektiflermisgesine, tanik
ifadelerine gore ¢izilen suglu resmi gibi bir resim yapilmasi.

11. Aynisi, 6nce yapilan haric.

12. Roliin (gercek) giysi ile gercek boyutlu bir modeli (karton). Ornegin miizede veya satis
odalarinda gibi ‘sekillendirilmis’. ‘Bu, Florence Nightingale’in Kralice Victoria ile Scutari
sonrasinda bulustugunda giydigi elbise’.
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13. Aynisi, sadece sinif modeli bu olaylarin oldugu giin ‘nasilsa’ 6yle gdrmek i¢in giydirir.

14. Bir insanin giysileri dagitilir ve bozulur. Ornegin bir serserinin goriintiisiinden kalanlar
veya bir cinayetten veya otoyoldaki bir kagis durumundan.

15. Nesnelerin insanlarin ilgilerini temsil etmesi. Bu, yukaridaki gibi isler, fakat daha 6zel
seyler goriintiiden ziyade endiseleri belirtebilir. Ornegin bir Borgia yiiziigii bu konuya 6rnek
olarak gosterilebilir.

Tiim toplantilar 6gretmenlerin konusmalarinin igbirligine yonelik olmasini gerektirir, ancak
“bu kurulusu nasil kullanacagiz” konusuna deginmesi de ¢cok énemlidir.

Bu toplantilar bir “baskasinin” varligini yaratmak i¢in, bir danisman veya yorumcu kullanirlar.

16. Birinsan hakkinda digeri tarafindan dogal bir havada yazilan defter. S6zgelimi, “Aslinda
onu son gordiigiimde iyi gorliniiyordu. Yanlis bir sey oldugunu hig¢ diisiinmedim.”

17. O insanin agzindan yaziliyormus gibi yazilan ama bagkasi tarafindan okunan bir kisisel
yazim defteri. S6zgelimi bir giinliik...

18. Simdi yazdiklarini digerlerine okuyan bir kisinin defteri, sézgelimi kanit veren veya
itiraf alan bir polis. Rol konuda mevcuttur ama yazimi bir yazarin yapacagi gibi yapilmistir.

19. Bir kisinin bir baskas1 hakkinda yazdigi ve bunlarin disindaki bir kisi tarafindan okunan
bir defter.

Bu toplantilar ge¢mis bir olay1 hatirlar veya yeniden canlandirirlar.

20. Bir insan1 ise yakinlastirmak i¢in, onun hakkinda anlatilan bir 6ykii, s6zgelimi ‘Onu bir
kez kasay1 acarken gordiim. inanilmaz bir performans gosterdi. Yine de bize yardimci olmasi
konusunda emin degilim.’

21. Otorite veya toren ile resmilesmis bir olayin raporu. S6zgelimi, savasta 6liimden sonra
madalya sunulmasina dair bir mertlik/cesaret defteri.

Bu toplantilarda ‘digerleri’ arkada birakilan mektuplar sayesinde oradadirlar, 6rnegin bir
kisinin vasiyetinin aileye avukat araciligiyla okunmasi gibi.

22. Yazarinn sesinden okunan bir mektup. Bu sozciikleri bildiren herhangi bir ses degil,
belirli bir durusun emanasyonudur. Aynisi, ancak mektup onu yazan kisiyi portrelemek gibi bir
caba tagimayan bir digeri tarafindan, yine de his ifade ederek okunur. Duygusuzca okunan bir
mektup. S6zgelimi, resmi bir durumda kanit veya iddianame olarak okunan mektup.

Bu toplantilarda insanlar digerlerinin seslerinde duyularak “mevcut olurlar”.
25. Bir insanin sesi digeri ile resmi bir dilde konusurken duyulur, yani dogal bir ton kullanilir.
26. Aynisi, ancak resmi dilde.

27. Insanlarin gériilmedigi bir diyalog duyulur. Casuslukta oldugu gibi, temkinli sekilde
baskalarinin gizli konugmalarini gizlice dinlemek.

28. Bir bagkas1 tarafindan yazilan ve {izerinde konusulan bir diyalogun raporu.

29. Ayr1 ayn ‘boliimleri” okuyan iki kisinin diyalogunun raporu.
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30. Tesadiifen duyuldugu rapor edilen bir diyaloga ait 6zel bir okuma.

Bu toplantilar sunum i¢in gercek nesnelere gereksinim duymaktadir.

31. Kriptik kodlu bir mesajin bulunmasi. Ornegin serseriler veya casuslar.

32. Bir insanm imzasinin bulunmasi. Ornegin, yaris1 yanmus bir kagit.

33. Belirli bir insanin nisaninin kesfedilmesi. Ornegin, Scarlet Pimpernel’e ait zel isaret.

“Digerlerinin” temsili ile getirme yollari, olaylar buna dayandigi i¢in Ogrencilerin o
kisiyi anlama gereksinimi ile bir yatirimlar1 olmasin1 gerektirir. Bu asla tesadiifi veya arizi
degildir. Herkesin “digerlerinin” varliginin énemini kurulusun bir parcasi olarak tanimalari
gerekmektedir.

Ucgiincii atdlye bu “digerlerinin”, dgretmenlerin onlar1 gelisim halinde gdrebilmeleri icin
nasil cok 6nemli hale geldiklerini agiklamaktadir. Rol igcindeyken gerceklesen tiim karsilagmalar
(6gretmenin digerleri veya ise kisa siireli katilan kisileri — is arkadaslar1 veya toplantilarla temsil
edilen diger kisileri- temsil ettigi roller) miinferit 6grenme i¢in secilen, 6gretmenin siifin bag
etmeye hazir oldugunu diisiindiigii 6zel béliimlerde gergeklesmektedir. Manto isinde 6gretmen,
tizerinde anlasilmis bir baglant1 olmadigi stirece, sinifit ASLA aldatmaz veya siirprizler yapmaz.
Ogretmen her zaman neden bdyle bir boliimiin secildigi konusunda diiriisttiir ve agiktir. Bu
yolla ¢cocuklar faaliyetin i¢erdigi tiim 6gretiyi tanimaya gercekten katilim saglarlar. Antisosyal
davranis azalir ve kendini denetleme ve isbirligi gelisir. Sosyal ve akademik 6grenme goriinmez
bir yolla ilerler. Kurulusun degisik yonleri ile ilgili biliylik miktarlarda is tiretilmistir ve referans
icin dosyalanmalidir. Gelismeleri, ger¢ek diinyada yasamak i¢in sosyal ve akademik 6grenmeyi
anlamli hale getiren bir tiir pembe dizi gibi goriin.

Ucgiincii atdlyede katilimeilarin tiimii Kaynak Suyu Firmasinda sorumlu olacaklari gorevleri
sectiler. Islerini yapmaya koyulduklarinda, yash bir insan is basvurusunda bulunursa ne
olabilecegine dair bir sozlesme yaptim. Bu nedenle, oncelikle diploma gerektiren oldukca
fazla nitelik isteyen bir is tanimi yarattik. Sosyal problem aslinda bagvuran kisinin ilani
yapilan ige uygun olmamasiydi. Calisanlar gesitli yanitlar iirettiler. Bazilar1 sert ve hafife
alan, digerleri canayakin tavirlar gosterdiler. Durumdan “Dorothy”e eger uygun bir pozisyon
acilirsa kendisine haberi vereceklerini sdyleyerek uzaklastilar. Bu, siifin karmasik ve garip
bir durumla basa ¢ikabilmesi i¢in nasil bir sdzlesme yapilabileceginin bir 6rnegidir. Bu,
dgretmenin roliidiir. ise bagvuran hanim ayrilir ayrilmaz, Dorothy tekrar dgretmen/ydnetici
oldu ve “ilan verdigimiz pozisyona bagvuran oldu mu” diye soruyordu. Aninda ¢alisanlarin
“Dorothy” ile karsilasmalarinda yasadiklar1 ona anlatildi. Cocuklar 6gretmen davranisindaki
bu tiir degisimlerden dolay1 asla sasirmazlar. Ne kadar faydali oldugunu anlarlar. Boylece
Dorothy (bir “diger”) 1 nolu toplantida meydana ¢ikmaistir. Simdi 4 nolu toplantinin diisiinceleri
nasil derinlestirebilecegi ve genisletebilecegini goriiniiz. Ogretmen Dorothy’i kukla olarak
kullanmaktadir —yani, arkasi duvara doniik sapka, palto ve canta giymektedir. Calisanlar
siseleme tesisinde islerine devam ederlerken onlar1 sessizce izler. Calistikga bir Onceki
karsilasma hakkinda daha bireysel diistinmeye baslarlar ve diislincelerini post-it kagitlara
yazarlar ve Dorothy’nin ayaklarmin gevresine yere veya acik cantasmin icine koyarlar. Ogle
yemegi arasi gelir ve tiim ¢alisanlar simdi arkalar1 kuklaya doniik olarak yemeklerini yerler.
Yemek sirasinda Dorothy nin tek basina notlar1 okudugunu ve onlara yanitlar verdigini duyarlar,
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boylece onun bakis acis1 hakkindaki anlayislar1 genisler. Ogretmenin Dorothy olarak bir amaci
olabilir (6rnegin bosanmis bir kadindir, ise gereksinimi vardir, ¢ok az egitimi bulunmaktadir,
cocuklar1 uzaktadir ve evlidirler, vs.).

Fakat ¢ocuklarin hem siseleme firmasi hem de Dorothy’nin faydasina olacak diger yonleri
ve olas1 ¢oziimleri diistinmeleri i¢in, bu parametrelerin i¢inden diiriist olarak yanit vermelidir.
Manto isinde sihirli bir mutlu son yoktur —hepsi ikilemleri ger¢ek¢i olmayan bir yontemle
temizlemek yerine siire¢ boyunca ¢alismalidirlar.

4. toplant1 boliimiiniin sonunda 6gretmen/ydneticiyle birlikte istihdam bulunabilecegine
karar verdiler. Boylece Dorothy isgiiciine katildi. Atdlye grubu birlikte deneyebilecekleri diger
toplantilara baktilar — Dorothy diigiiniinti anlatan bir mektup yazdi — 25 y1l 6ncesinin basit bir
Oykiisii Mektuptaki bozulma kullanilarak birlikte bir diigiin fotografi olusturuldu. Hala siseleme
fabrikasinda isciydiler fakat Dorothy’nin Oykiisii ile o kadar ilgilenmislerdi ki onun hayat
deneyimlerini hatirlamak istiyorlardi. Ogretmen/yénetici ve biitiin grup simdi Dorothy’nin
yasam Oykiisiinii resimlerle canlandirmakta ayni zamanda yasli insanlarin anlatacak ilging
oykiileri oldugunu fark etmekteydiler. Ogretmenler bir sinif ¢ocuk olmus olsaydi, bu ¢ocuklar
icin yasgl bir insanla drama i¢inde gercek bir iligki kurma firsati olurdu. Fotograflar1 yazmak, 5
numarali kurali ¢ok farkli bir kurala kaydirmak i¢in 6gretmenler 15°1 denediler. Dorothy’nin ig
sandigini olusturdular ve hayatinda onun i¢in 6nemli oldugunu diistindiikleri herseyi bu sandiga
koydular. Kiigiik bir 6grenci grubunun Dorothy’nin sandigin1 yapmasi ayarlanabilirdi. Sandikla
calismak hafizanin 6nemini anlamalarini ve nesnelerin sahipleri i¢in nasil birer sembol haline
gelebildigini fark etmelerini sagladi.

Dorothy rolii ayni zamanda okullarda biiyiik sorun olan zorbaligi incelemek icin de
kullanilabilir. Smif Dorothy’e is yerinde kimin zorbalik yapacagina karar verir ama bunu
canlandirmaz. Boylece Kural 17’yi kullanirlar-Dorothy’nin ise gelmedigi bir giin dnliigiiniin
cebine bakarak giinliigiinii ya da mektubunu bulmak ve zorbaliga maruz kaldigini fark etmek.
Ne yapabilirler?

Atolyede denedigimiz kurallardan biri de 8.kuraldi. Tebrik kartlar1 yapip Dorothy’nin
siseleme fabrikasinda c¢ekilmis fotograflarrymis gibi resimler ¢izdiler. Bunlar1 onun adresine
postaladilar. Boylece Dorothy kurallar aracilifiyla asagidaki sekillerde var oldu:

1) Isarayan canli bir insan — kural 1.

2) Ogretmene/ydneticiye is goriismesini anlattiklarinda bir an1 olarak- k. 16
3) Uzerinde diisiiniilecek bir resim olarak-k. 4.

4) Post-it notlarin1 okuyan bir ses olarak k. 25.

5) Diigiiniinii anlatan bir mektup olarak k. 17.

6) Dortohy’nin hayatinin fotograflari olarak k. 8.

7) Dorothy’nin ilgilerini temsil eden bir sandik olarak k. 15.

8) Dorothy giinliigli vasitasiyla var oldu k. 17 ve

9) “Fotografli” tebrik kartlar1 k. 8.

Atolye grubu tiim bu boliimleri gercekten yapmadi fakat ben bunlari burada olaylarin
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ve insanlarin bir¢ok boyutunu arastirmada ve ¢alismay1 derinlestirmek i¢in “yaratict drama
gozlerini” ve sonucu kullanmada kurallarin ne kadar 6nemli oldugunu gostermek icin
kullanmaktayim. Dag koyiinlin insanlar1 gergekten bir¢ok kural araciligiyla var olabilir.
Kurallarin Uzman Mantosu 6gretim stilinde en az kullanilan ve anlasilan nokta oldugunu

diisiiniiyorum ve umuyorum ki {i¢lincii atdlyenin katilimcilart bunlart daha iyi anladiklarini
fark edecekler.

Bu calisma boyunca, gecis 0gretimine bir secenek sunmaya ¢abaladim. Uzman mantosu
yansitma ve hareket dilinin bir ikiz motifi olarak diizenlenir; bir seylere yansitma yolu olarak dil
ve bir seyler iizerinde oynama yolu olarak dil. I1ki anlamin diisiinsel par¢asiyken ikincisi kisiler
arasidir. Kisi sembolik olarak nesneler lizerinde degil sadece kisiler iizerinde hareket edebilir.
Uzman Mantosunda gerc¢ek olusturmanin isbirlik¢i sisteminde, 6grenciler bir diinya yaratmaya
katilirlar fakat ayn1 zamanda kendi aracilar1 yoluyla diinyay1 degistirme ve gercekten icinde
yasadiklari1 toplumla kurgu diinyasini baglama giiciine de sahiptirler. Dorothy’de 6grencilerin
harekette kullandig1 sirali olaylar insan olmakla ilgili anladiklar1 seydi ve ayni1 zamanda yeni
anlayislar edinmelerini sagladi. “Bir saf su fabrikas1” ile “eski bir yabanci koy” iin, geng insanlar
insan olmay1 giivenli bir ortamda 6grenebilsinler diye yerlesik kurallar1 ve davranislari ile (okul!)
bir bagka toplumda bir araya gelmesi gerektigi cok mantiklidir. Tiim sanatlar gibi drama da bizi
gercegin igine alir gotiirtir, gergekten kagmanin bir yolu degildir. Drama gergeklerin 6grencilerin
hazmedecegi bir kitaba ya da kelime kartina hapsedildigi gecis 6gretimi kiiltiirlinden ¢ok daha
gergektir. Ogrenci katilimi bu tiir sunumlarda etkilesimde bulunma veya degisiklik yapma
konusunda ¢ok az insiyatifle sadece pasif bir gézlemci seklinde kalacaktir. Bu yiizden Uzman
Mantosu bir sonraki kitabin hiikmettigi tagiyici 6grenme sisteminde filizlenemez. Miisteriler
tarafindan temsil edilen vaka kitabina ve egitici 6gretmen 6grenci isbirligiyle birlikte liderlik
tarzi egitimin gerektirdigi en iyi ilk kaynaklar1 kullanmay1 gerektirir. Okulumuzu yirmi birinci
ylizyila tasimak korkutucu bir plan gibi goriinse de 19. yiizyil tutumlarinda faaliyet gdstermeyi
sirdiirdiik¢e o kadar da tehlikeli degildir. Teknoloji zaten genclere okullar ile ilgili bir degisiklik
yapma iradesi veriyor. Shaffer’in “Bilgisayar Oyunlar1 Cocuklarin Ogrenmesine Nasil Yardim
Ediyor?” unu diisiinelim.

“Okul bir fabrika is¢isi gibi diisinme oyunudur. Ogrencilerin o an anlaml1 olsun olmasin
yonergeleri takip etmek zorunda oldugu dogru ve yanlis cevaplarin epistemolojisine sahip bir
oyundur. Gergek, dgretmenin her dediginin dogru cevap oldugudur ve hareketler otoriteye
uygun olmasina bagl olarak haklidir. Okul bir sey bilmek demenin belli kuramlara bagli belli
sorulara yanit verebilmek demek oldugu yerdir. Bir lise diplomasinin iyi bir {iretim igini sagladig1
durumda bu tiir okul anlamli olabilir ancak iiretim igleri gitmekle gitmis olmak arasinda bir
yerdedir. Schaffer’e gore daha odiillendirici isler sadece geleneksel lise diplomasindan daha
Oteye gider: Yaraticilik gerektiren yenilikgiligi ddiillendiren, birgok olasi yanita yonelik isler...

Eger toplum higbir ¢ocugun geride kalmamasini istiyorsa, egitim sistemi de oyununu
degistirmelidir. Schaffer daha ¢ok yaparak dgrenme istiyor. Ogrencilerin, miihendislerin,
sehir planlamacilarinin, gazetecilerin ve diger profesyonellerin karsilastigt gercek diinya
zoruluklarinin simiilasyonlarinda katilimct olarak 6grenmelerini istiyor. Ben buna aileleri ve
emegiyle toplumumuza katki saglayan biitiin is¢ileri de dahil ediyorum. Onlarin ayn1 zamanda
insanlig1 etkileyen etik zihniyeti ve empatileri de var. Ogrenciler tasiyic bant sisteminden daha
iyi bir okul sistemi hak ediyorlar. Ogretmenlerimizi aymi yaratici risklerde 6zgiir birakalim.
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Rolling Role: Liselerde 6grenmeyi hizlandirmak i¢in kullanilan bir modeldir. Bu modelde
kat1 bir ders programi vardir ve 6gretmenin ders alanlarina gore yapilandirilmistir. Bu takimlarim
bir arada ¢aligsmak i¢in plan yapabilecegi ve hepsinin ayni malzeme ile ¢aligmast anlamina gelir.

Temel is 6gretmenden dgretmene gegebilir ve bircok smif ayn1 icerigi paylasabilir. Oyle iyi
isler ki, 6gretmenlerin kendi derslerini haftalik olarak gercek ders siirelerinde 6gretmelerine
izin verir. Her bir sinif konuya kars1 ilgi gelistirir. Ders 6gretmenlerinin izole olmasini azaltmak
ve 6grencilerin derslerin birbiri ile iliskili oldugunu farketmeleri i¢in bu sistemi yarattim. Bilgi
ve becerileri paylasmak 6grenciler ve 6gretmenler i¢in ¢ok dnemlidir.

Bu sistemde katilimcilar toplumun farkli taraflarint = kesfederler fakat ayn1 zamanda
toplumun bu zamana kadar nasil oldugu, simdi nasil olduguna dair bir¢cok 6zelligin bilgisine de
erigirler ve toplumun nasil bir gelisim siirecinde oldugunu 6grenirler. Bdylece biitiin 6gretmen
takimlart kendi 6gretmenlik konularini tastyabilecek bir topluluk yaratirlar. Takimin tiimii
tek tek ogretmenler tarafindan olusturulmus farkli miifredat alanlarinin temellerini olusturan
belirli zorunlu 6gelerde hem fikir olur. Bu 6gretim modeli uzun oldugu kadar kisa derslerin de
dgretilmesini miimkiin kilar. Kimi zaman ¢ok kisa bir gelisim kesfedilecektir. Is bir sinifin digeri
tarafindan digerine kalitimla gegmesiyle baslar ve devam eder. Bazen ig bir sinif tarafindan
basarilir ve sonra tekrar bagsa doner ve bagka bir smifin ihtiyact dogrultusunda kullanilir.
Ornegin; bir sif toplumdaki bir evin yasam Sykiisiinii yaratabilir. Daha sonra bu tarihi bir belge
haline gelir. Daha sonraki ¢alismalar bu tarihi ileri gotiiriir; sozgelimi bu eve sahip bir aile icat
edilir ve ailenin baz1 6nemli olaylarini igeren bir giinliik yapilir. Daha da ileri geri dontisiimler
ve dalgalanmalar da sinifin gilinliikten faydalanarak ailenin &ykiisii hakkinda bir televizyon
programi yapmasiyla gelistirilebilir. Kolayca goriilmektedir ki evin ilk tarihi; ev segmek igin
farkli donemlerdeki evleri arastirmay1 igermektedir. Evin Oykiisiinii yazmak da tarihler ve
mimari 6zellikler igeren tarihi akademik bir nottan daha farkli dil tiirleri kullanmay1 igerir.
Giinliik ve icat edilen aile farkli bir yazma bigimi igerir. Aile biiyiik bir olasilikla 6gretmenin
ogrencilerin 6grenmesini istedikleri doneme ait tarihi aile agaci, isimler ve iligkileri kapsayan
bir egitim ile daha da gelistirilecektir. Evin ¢evresi — bitkiler, hayvanlar ve hava gibi- katilarak
dogal tarih de isin i¢ine sokulabilir. Mimari ve detayli ¢izimler de evi binanin varliginin baskin
donemini yansitacak sekilde dosemek gibi bir bagka geri doniisiim olabilir. Bir 6zelligin nasil
digerini takip ettigini rahatlikla gorebiliyorsunuz.

Sonra bu “ev” isi ev satisa ¢iktiginda onu pazarlamada kullanmak icin bir arsiv olabilir.
Yine gercekei bir amag i¢in bir baska dil gelismistir! Rolling Role ¢alismasi asla 6gretmenlerin
eve gotiiriip isaretleyebilecegi simf egzersizlerini icermez. Ogrenciler, 6gretimin temeli olarak
Ogretmenler grubunun olusturdugu toplumu gelistirmekle ¢ok mesguldiirler. Tiim simnifin
toplumdaki gelismelerden haberdar olmasi icin tiim simiflarin erisimine agik bir sergi alani
yaratilmalidir. Ve herbir ders bir gelisime neden oldugundan ¢aligmalar sergiye eklenir ki diger
smiflar tarafindan gelistirilebilsin. Cocuklar hevesle diger gruplardan toplumlarma bir ekleme
yapilmis diye sergiyi ziyaret ederler. Uziintiiyle sdylemek isterim ki bazi meslektaglarim
tarafindan bu sergi bir “bobiirlenme” ya da bir miidiiriin bana sdyledigi gibi “anaokulu” gibi
goriinmekte. Miidiir siirekli bir gelisme var m1 diye sergiyi ziyaret eden ¢ok sayida 6grenciden
ise hi¢ bahsetmedi. Sik sik calismaya dahil olmayi talep ederler!

Buraya, planlama ve ¢alismanin nasil gelistigini gostermek i¢in bir Rolling Role 6rnegi
ekliyorum.
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Birmingham’da bir okul sanat, tarih ve Ingilizce’yle dramadan olusan bir takim organize etti.
Her birinin o donem 6gretilecek zorunlu ¢alismalari vardi. Tarih 6gretmeni bazi siniflarin Sakson
kiiltiirtinti 6zellikle de sosyal hiyerarsi ile ilgili kurallari 6grenmelerini istiyordu. Sanat ve teknoloji
Ogretmeni bazi siniflarin pastis boyama yapmasi ve farkli donemlerin stillerini ¢aligmalarin
bekliyordu. Teknoloji ise ii¢ boyutlu bir model ve bilgisayarli modelleme ile ilgilenmekteydi.
Ve son olarak drama 6gretmeninin tiiketicilik ve okuma aligkanliginin hayatlarimiza egemen
olmadan 6nce insanlarin nasil yasadigini 6gretmeye yonelik bir istegi vardi.

Sakson zamanlarindan beri var olan bir Leyford sehri buldular. Yaptiklar1 sehir haritasi
bir kereste ahirdaki kiiclik Reeve Kiitiiphanesi’ni gostermekteydi. Ortada bir sinema (su
an s0z ettigimiz) ve haritanin kiyisinda 6zel miilkiyete ait bir ahir vardi. Harita Leyford’un
var oldugunu, bir tarihinin oldugunu ve su anda hala orada insanlarin yasadigini varsayiyor
ve bildiriyor. Aym1 zamanda Leyford’un bir gelecegi var. Ogretim hedeflerine uygun belirli
malzemeler de tasarlamiglardi. Tarih 6gretmeni gencliginde su anda bizim Halley kuyrukluyildizi
adini verdigimiz seyi gormiis olan bir vatandasin anilarini anlatan “zarar gérmiis” bir dokiiman
olusturdu. Onun anilar1 Saxon hayati hakkinda detayli1 bilgiler anlatmaktaydi; bununla beraber
avcilarin iki yesil ¢ocuk bulmasi ve satoya getirip onlar1 yetistirmesiyse olaganiistii bir dykiiye
doner.

Bu av Oykiisii yenilemeler sirasinda satonun duvarlarinda kesfedilen freskin temelini
olusturmaktadir. Ogretmen tarafindan boyanan fresk pargalar halinde oldugundan (kahverengi
ciltle korunmus alg1), 6grencilerinin resim tarzini 6grenmesini ve tipki gliniimiizde fresk
restorasyonu yapanlarin yaptig1 gibi eksik parcalarin igerigini ve boyasini ¢alismasini saglar.
Reeve ahir ve kiitiiphane, Saxon etkisi siirsiin diye birka¢ mimarin ¢izimi ile tanimlanmustir.
Drama dersleri cocuklarin daha fazla kitap alacak sekilde raf yapmasini ve raflar1 “son eklenenler
ve almanlarla” doldurmalarini igerir. Bu ¢ocuklar dnemli hissetmeye ve insiyatif almaya
gereksinimi olan isteksiz okurlarin basini ¢ekiyorlardi. Takim igerigi kesfedince ( bu durumda
bir kasaba fakat illa ki biiyiik bir sosyal yap1 olmak zorunda degil), modern vatandaslarin
basedebilecegi degisiklikleri tetikleyecek bir rahatsiz edici neden tizerinde anlagsmaya vardilar.
Bu oyun yazarinin gerginligine benzemektedir ve degisiklikler miifredat ¢caligmasi ile ilgilidir.

Leyford vatandaslar1 basarili bir kariyere sahip zengin ve tinlii bir tiyeye sahiptir. Leyford’da
dogmus olan bu popstar ¢cok seyahat etmis ama ailesi akrabalar1 hala bu bolgede miitevazi bir
hayat siirmektedir. Star terkedilmis sinemanin yerine daha biiyiik yeni bir kiitiiphane yapmay1
istemekte ve Saxon satosunu alarak gérme 6ziirlii ¢ocuklar i¢in bir okul, ahir1 da bu ¢ocuklara
rehberlik edecek kopekler i¢in barinak yapmak arzusundadir. Bu kiitiiphane, rehber kopekler ve
gorme Oziirliiler i¢in okul degisiklikleri birka¢ amaca hizmet etmektedir:

Gorme oziirliller okulu kitap kasetlerini gerektirecektir. Bu da o6grencilerin dykiiler
tamamlayarak bunlar1 kitaplara okumalarini saglayacaktir. Daha sonra bu diger siiflar
tarafindan gézden gegirilecektir.

Rehber kopekler hayvanlarin hassas olmayan sekillerde bakilmasini saglamis ve dogustan
gdrme Oziirlii olanlarin kopekler ve egitim hakkinda bilgilenmesini saglayacaktir. Ayn1 zamanda
daha kiiciik smiflarin da hayvanlarla ilgilenmesini saglar. Oykii kasetleri farkli ortamlarda
kaydedilmis ya da arka plan sesleri ile yapilmis kasetler ve diger materyalleri onerebiilecek
gorme Oziirlii kisiler tarafindan olumlu elestiriye tabi olacaktir.
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Rolling Role’de, insanlarin simdiki zamanda karsilastigi olaylar ve insanlarin hayatlarindaki
temel inancta yatan drama Ogesidir. Ogretmenler asla drama kelimesini kullanmazlar ve
kesinlikle bunu bir drama projesi olarak 6ne stirmezler.

Leyford kasabasi ilk olarak énemli bir pop grubunda basarili bir kariyeri olan ve yasamini
cogunlukla Amerikada geciren eski bir Leyford’lunun dogdugu yere yeni bir kiitiiphane
kurmak istedigini belirten mektubu ile baslar. Sinif haritay1 inceler ve ¢esitli yerler bulur ve
ilk karar1 almak i¢in okur arastirma yapar. Bu tartisilir, uygunlugu degerlendirilir ve teklifleri
degerlendirmek lizere yerel gazetede halka duyuru yapilarak ilgili kisiler ¢agirilir. Bu mektubu
biitlin siniflar normal ders saatinde alirlar. Burada miifredat firsatlar1 yaratilir. Her 6gretmen
genel cerceve iginden bir konu segmekte 6zgiirdiir. Ancak siniflar tarafindan iiretilen biitiin isler
halka aciktir. Sonug harikadir. Bazilari kabaca alinmis notlar ve ¢izim raporun yazimindakilerdir.
Bazilarinin da daha fazla eklemeye ihtiyac1 vardir. Ornegin yazi icin resimler ya da rapor
gerektiren elestirel bir ¢alisma gerektiriyordu. Freskler ve eski metinler 6gretmenler tarafindan
sunulur. Bir¢ok farkli 6grenme firsati i¢in kullanilir. Sergi i¢in tiim gruplar i¢in ortak olan bir
alaninda olusturulmasi gerektigi goriilecektir. Boylece Rolling Role bir pembe dizi haline
gelir. Gegmis, simdi ve gelecek bir aradadir. Ogretmenler her ders her bir firsata odaklanir ve
miifredatta gerekli olan herbir firsat1 kullanir. Arsiv bir kenara atilmamali ve 6gretme egitimi
i¢in daha sonra kullanilmalidir.

Rolling Role’de c¢ocuklarin illa ki bir kasaba yaratmak zorunda olmamalarina ragmen bir
toplum olusturma giiclinii kesfettim. Bu bir komiin ya da bir Marks & Spencer Y 6netim Takimi,
bir katedral ya da saglik merkezi gibi degisimi gogiisleyebilen bir kurum olmali.

Baslamak icin ilk konunun tiim gruplar i¢in ortak olmasina dikkat edilmelidir. Baslangiclar
icin 3 ornek veriyorum:

1.Bu Shelley’nin “Ozymandias” adli siirine baghdir ve bundan kaynaklanan yaratilmis bir
duruma dayanir. Isi baslatacak olan nokta tarihi mezarlarin kesfi yiiziinden ziyaretgileri ve
iscileri yerlestirmek i¢in dikkatlice tasarlanmig bir otelin insaa edilmesi gerekliligidir. Bolge
arkeologlar kadar petrol miihendislerinin de ilgisini ¢ekmektedir. Kabile seyhleri yaris i¢in
deve yetistirmenin olumsuz etkileneceginden endise etmektedirler. Oyleyse elimizde olanlar:

a) Uyarici olarak siir,
b) Biiyiik heykelin nasil altindaki mezar1 ortaya ¢ikardig oykiisti,
¢) Parsomenin yorumlatilmasi ihtiyaci —akademisyenlerin ve arkeologlarin niine koyulmast,

d) Bolgede petrol ve gaz aramalarinin artmasi ve ¢olde yasayanlarin hayatlarina bir canlilik
gelmesi,

e) Olabilecek degisikliklerle hayatlarinin olumsuz etkilenmemesi yoniinde endise,
f) Otel i¢in arkeolojik yapry1 koruyarak uygun diizenlemenin yapilmasi gereksinimi,

Bu Rolling Role’de 6nemli nokta 6nceden hazirlanmis ve bolgedeki tiim insani ve arkeolojik
kanitlar1 iceren bir harita olacaktir.
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Heykel Kaidesinin Altindaki Kavanozun icindeki Parsémen
Shelley 'nin “ozymandias” sonesinde kullanmak iizere.

Develerin dogum zamaninda ¢obanlar tagin devasa ayaklarinda toplanir ve ateslerini yakmak
icin kuru ve 0lgiin bitkilerden yakit toplarlar. Vahada su alir ve atesin yakilmasindan sonra
peynir ekmeklerini paylasirlar. Zaman zaman aralarindan biri ya da digeri kalkar esner ve ytiriir.
Dogumlarin baslayacagi zaman yakindir. Bu yiizden erkekler her bir disiyi vaktin ne kadar
kaldigin1 anlamak i¢in siirekli kontrol ederler. Bir disi, endise verici goriiniir bu yiizden yasli bir
coban cagirilir. Yavasca ayaga kalkar. Sopasi yardimiyla yavas yavas yliriiyerek yere comelmis
devenin yanina gelir. Biiylimiis karnina elini koyar kulagini dayar. Diger ¢obanlar onun fikrini
almak icin yaklasirlar. “Bu biraz zor olacak — onu ayaga kaldirmamiz gerekli” der. Adamlar
cantalarina bakar ve deveyi kaldirabilmek i¢in bir halat ararlar. Bu ¢ok biiyiik bir caba gerektirir
clinkii deve yere yakin durmak istemektedir. Nihayet, onu ayaga kaldirmay1 basaririlar ve en
gengleri kafasina dogru gider onu rahatlatacak sozler mirildanmaya baslar. Deve sakinlesir
ve adamlar da atesin basina geri donerler. Oglan digerleri daha 6nceki zor dogum anilarini
anlatirken dinler. “Caba”, “kan”, “ac1” ve “6liim” gibi sozciikler duyulur. Morali bozulur ve
bliyiik tasin ayagina uzanir ¢linkii bu onun ilk deve dogum zamani deneyimidir. Egildikce
fark eder ki biiyiik tagin kendisi de bir yiizdiir. Yaratani tarafindan dikkatlice oyulmus bir yiiz:
dikkatlice bakan bliyiik gozler, zalim dudaklar kibirli bir burun ve kivrimli sakalin detaylari. O
anda deve inler ve tasa yaslanmak i¢in aciyla hareket eder. Ezilmemek icin yana cekilir. Deveye
bakmak ister bu arada atesin basindaki adamlar kosarak yaklasirlar. Oglan tasin ayaginda bir
kavanozu fark eder.

Adamlar kavanozun iginde yazili bir parsdmen oldugunu bildiklerinden onunla zaman
harcamazlar. Biri dik basamaklardan iner ve orada kaya duvarlarma cicekler kuslar ve
okuyamadiklar1 yazilarla dolu yaratiklarin resmedildigini goriir. Cocuga kavanozu kaldirmasini
ve gilivenli bir sekilde tagimasini sdylerler ve tiim develer dogum yaptiktan sonra orada sonradan
gelecekleri uyarmak iizere biiyiik bir tas 6begi birakarak ayrilirlar. COl riizgarlar: haindir ve
yazicilar gelip garip oymalari ve fresko boyalari inceleyene kadar hepsinin yitip gidebileceginin
farkindadirlar.

Kendi halklarinin yanima geldiklerinde biiyiik kavanozu miihiirii kirip parsdmeni agsin
diye yaslh olanlara verirler. Bu arada kavanozun hayatlarinda yapacagi degisikligin farkinda
olmaksizin hayvanlarini ve yavrularini toplamak tizere ¢agirilirlar.

OZYMANDIAS
Eski bir yerden gelen bir yolcu ile karsilagtim
Diyordu ki: ‘iki biiyiik gévdesiz tas ayak
Colde duruyor. Yanlarinda, toprakta,
Yar1 gomiilmiig, bozulmus bir goriintii yatmakta, kizgin yiizii,
Ve kirismis dudaklari ve alayl bir soguk emir,

Soyliiyor heykeltrasin tutkularini
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Hala hayatta kalabilmis (bu cansiz nesnelere kazinis),
Onlan taklid eden el ve besleyen kalp:

Ve kaidenin tizerinde su kelimeler ortaya ¢ikiyor:
‘Benim adim Ozymandias, krallarin krals;
Yaptiklarima bakin, Kutsal ve umutsuz!’

Higbirsey kalmadi. Ciirlimekte

O kocaman harabe, siirsiz ve ¢iplak

Kimsesiz ve uzak.

Yolculuk yapan bir kisi, bir kralin uzun bir siire 6nce yipranmis biiyiik bir heykelini gordii.
Biiytik bir ¢olde pargalar halinde duruyordu. Yiizii zalim ve despottu. Yolcu heykeli yapan
heykeltragin krali tanidigini diisiindii ¢linkii zalimliginin kaynaklarini biliyor gibi goriiniiyordu.

Heykelin kaidesine kazinmis olan sozciikleri okudu - kralin adi ve yiice tutkusu sonsuza
kadar hatirlansin - ve o tiim krallarin krali’dir. Yolcu simdi kralin giiciiniin bir sekilde kirilmig
olacagini biliyordu -kim?- heykele ve dolayisiyla o kudretli hanedana bilerek zarar verdi.

Rolling Role

Ogretmenlerin isbirligi.

Zaman cizelgesinde degisime gerek yok.

Farkli yas gruplarina uyum saglayabilir.

Is odagi ile ilgili bakis acisi gerektirir.

Merkezi degisim noktasina sirekli riicu edilir.
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Degisim noktas:

Yerlesim merkezinin ihtiyaclari ve
iklime uygun olarak yeni bir otelin
insaa edilmesi.

Muihendislik

Petrol ve gaz sevkiyati
Elde kalanlarin 6nlenmesi
iklim ve zemin

Bilimler

Mimarlik

Sanatlar '
Insan Bilimleri

Araziye ait kanit
Eski arazi sakinlerinin yayinlar,
gecmisteki sanatlar vs.,
Kaidenin yazilmasi

Arkeolojik kanit &
turistlerin etkisinin
korunmasi otel rahatlidi, ulasim, deve
giidiiclisii gogebelerin mevcut birlikl

Benim tecriibeme gore, gruplari planlama konusuna hemen dahil olmayan 6gretmenler,
kendilerine soruldugunda hemen yardimci olur ve sonra sonuglarla ilgilenmeye baslarlar.

Isaretlenen belirli isimler bu haritaya rnegin ‘develerin dogum yeri’, bir kdyiin veya ona
bagli olan kdyleri isimleri ve halen kullanilmakta olan olasi ticaret yollarinin bazi bildirileri bu
haritaya eklenecektir.

[k sinif her dgretmenle ise giristiginde haritay1, hikayeyi ve ilgili seyhin otelin ikilemi ile
ilgilenilmesi istegini caligmalar1 gerekecektir. Konu aile oldugu zaman, gruptaki her 6gretmen
ilgilendikleri konuya en uygun olan miifredat yoniinii takip edecektir. Rolling Role’u yolu genel
olarak isaret etmek i¢in tiirettim. Her grup kendi gereksinimlerine en uygun olani yaratacaktir
ve onu kendi konularina uyacak sekilde sekillendireceklerdir. Orjinal haritanin sinirlart bile
cografya derslerinde degistirilebilir —aslinda cografi ¢alismalarin gerektirdigi tim yonlere
gereksinim olacaktir. iklim, konum, yiikseklik, insanlar ve hayvanlar tarafindan tarihi kullanima,
bitki hayati, jeoloji, arkeoloji.

Iki diger 6rnek kisaca verilmistir.

[1ki icinde 8 adet havuz bulunan bir metruk kanalin, bir tepe olmasi ve kanallarin havuzlara
farkli seviyelerden gelmesi nedeniyle kanal kayiklarinin yiikseltilmesi veya algaltilmasi icin
restorasyonunu icermektedir. “8 ytikseltili”” havuz sisteminin terk edilmis olmasinin arkasindaki

Oyki, 19. ylizyildaki ingas1 sirasinda meydana gelen bir trajedidir. Bir araba ati1 ve oldukga
yuklii olan araba bir grup c¢alisanlar (hepsi aile babasi) ile birlikte camura gomiilmiistiir,
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bu nedenle kamuda insaatin birakilmasi yoniinde bir goriis olusmustur. iklimdeki mevcut
degisimler ve alternatif enerjilerin gézden geg¢irilmesi 8 yiikseltili havuz sisteminin yeniden
baslamasina neden olmustur. Kanal tagimaciligi, kayiklar egitimli atlarla ¢ekilebildigi i¢in az
enerji kullanmaktadir. Dolayisiyla bu uygun bir miifredat alan1 olabilir.

8 yiikseltili kanal havuzu sisteminin restorasyonu.

Kanal miizesi, tarih ve 18. ylizylldaki
ilkiscilerin trajedisi.

8 ykseltili kanal ve
alternatif enerjiler.

Bilimler

insan Bilimleri . B
Isi gozlemlemek icin turistik

bir otel ve glivenli manzara

Degisim noktalar 3 olasilik hakkina ozlem yerler insaa ediimes’

erisimi vermelidir -8 yiikseltili kanalin
insaa edilmesi.

Ingiltere’deki bu kanal gibi kanallar hevesliler arasinda ¢ok popiilerdir, bu nedenle
devam eden isin her asamada (teknik ¢izim ve bilim insaasinin yani sira daha modern kayik
diyanlar1 i¢in miifredat olasiliklar1) gézlemlenebilmesi i¢in bir tiir glivenli erisime gereksinim
olacaktir. Havuzlarin tamamlanmasindan sonra turistler i¢in ekstra konaklama yerine
gereksinim olacaktir ve bu 6gretmenlerin tercih etmesi halinde halen mevcut olan otellerin
genisletilmesini igermektedir.

Ingiltere’deki bu kanal gibi kanallar hevesliler arasinda ¢ok popiilerdir, bu nedenle
devam eden isin her asamada (teknik ¢izim ve bilim insaasinin yani sira daha modern kayik
diyanlar1 icin miifredat olasiliklar1) gozlemlenebilmesi i¢in bir tiir glivenli erisime gereksinim
olacaktir. Havuzlarin tamamlanmasindan sonra turistler i¢in ekstra konaklama yerine
gereksinim olacaktir ve bu 6gretmenlerin tercih etmesi halinde halen mevcut olan otellerin
genisletilmesini icermektedir.
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Her Rolling Role isinde oldugu gibi bir sinir haritasi gereklidir ama terk edilmis 8 yiikseltili
havuz alanimi kuracak olan ilk sinif tarafindan yapilabilir. Bagka bir grup en yakin kdyiin
detaylarini ekleyebilir ve hikayesini yaratabilirler. Bir ileri sinif trajedinin yasandig1 zamandaki
gazeteye ait defterleri hazirlayabilirler. Bunlar yapildiktan hemen sonra her 6gretmen bu
durumdan olugsmus olan dikkate deger genislikteki olasiliklar1 kullanmak iizere ilerleyebilirler.
Bir kez daha cografya, jeoloji, tarih ve biiyiik miktarlardaki amacl dil ¢alismas1 gerekmektedir.

Dabha ileri Bir Model

14. yiizyilda insa edilmis ve simdiye kadar i¢inde sadece bir ailenin yasadigi yash bir
malikane vardir. Bdylece zaman iginde aile ve evle hizli bir komsuluk kurulacaktir. Pek ¢ok
kusak evde is bulmustur, ailenin gereksinimlerine hizmet etmistir. Ayn1 zamanda evi tamir
etmis ve zaman gectikge gelistirmistir (0rnegin merkezi 1s1 sistemi ve asansor yerlestirilmesi)
ve ¢evredeki orman arazisi ve bahgelerde degisiklikler olmustur.

Degisim noktasi ailenin en son iiyesinin 6lmiis olmasi ve bu yiizden evin etrafindaki arazi
ile birlikte satilacak olmasidir. Bu biiyiik evin olas1 gelecegi nedir? Biiyiik evin yaninda aile
ve koyliiler tarafindan kullanilan tarihi bir kilise bulunmaktadir. Bu kilise ilk kuruldugunda
boyanan tarihi ve genelin disinda olan fresk icermektedir. Bu, evin en biiyiik oglu tarafindan
1354’te dogum sirasinda len karisinm anisina yaptirilmustir. Ug pargada gosterilen kutsal
aileyi temsil etmektedir. Tabletin solunda Tanri’nin annesi olan Meryem, saginda Meryem’in
kocas1 Yusuf, ikisinin ortasinda ise iki basli ¢ocuk Isa yer almaktadir. Bir yiizii sag elini tutan
annesine bakmaktadir ve digeri de kiyafetlerini tuttugu babasi Yusuf’a bakmaktadir. Fresk {inlii
olmustur ve pek c¢oklar1 (6zellikle kadinlar) ¢cocuk istedikleri veya dogumdan sag kurtulmak
isteyenler onilinde dua etmislerdir. Topraklarda klasik kiigiik bir tapinak bulunmaktadir. 18.
ylizyilda arsadaki ormanlarda yiiriimeyi seven karisinin onuruna insa edilmistir.

Boylece, buradaki olasiliklarin kombinasyonu asagidaki gibidir:

a) Eski bir ev ve aile tarihi.

b) Cevredeki arsa, tarlalar ve orman alanlari.

¢) Calisanlarin evleri ve hizmetgilerin mahalleri.

d) Ahirlar.

e) Kilise ve fresk; ve hikayesiyle kiiciik tapinak.

f) Cevredeki kdy, magazalar, postane, tip merkezi, kiitiiphane, okul.

Insanla ilgili bir durum oldugunda, mikrokozmik diinyanin tiim potansiyel yonlerinin
arastirilmas1 ¢ok onemlidir. Ogretmenlerin kendi ilgilerini ve ¢ikarimlarini bu muhtesem
alandaki calismay1 gérmek i¢in uygulayacaklarini varsayryorum. Bunu umuyorum.

Bu Rolling Role’u kurmadaki ilk rol, tarihi olan ama halen kullanilan mezarliktaki mezarlarin
yerlestirilmesi olabilir. Daha sonra 14. yiizy1l kilisesi dizayn edilir ve yerlestirilir. Her mezarligin
mezar taglarina (dizaynlar) gereksinimi olacaktir, dolayisiyla orada gomiilii olan tiim ailenin
isimleri modern zamanlara (bir savas anit1?) kadar yerlestirilebilir. Bu “insanlardan” aileler,
onlarin hikayeleri, is vs. pek ¢ok boliim ¢ikacaktir. Evin satilacak olmasi haberi énemli bir
doniim noktasidir ve farkli 6gretmenler onlar ilgilendiren miifredat alanlar1 gelistirdikleri igin,
her smif gelisen topluma hayat katacak ve katkida bulunacaktir.
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Bu sadece tarihi bir olay olarak goriinebilir. Aslinda tam olarak modern endiselerin,
teknolojinin, iletisimin bizleri nasil etkiledigine dokunmaktadir. Ogretmenler gérevleri dizayn
etmek icin detayli diistinmeyi 6grenmek zorundadirlar. Ciinkii bu diinya ile ilgili konulari
o6grenmek icin yiliksek oranda “yapmaya” dayali bir 6grenmedir. Siniflarin ¢ok c¢abuk bir
sekilde sonuglar1 dikkate aliyor olmasi kayda degerdir, boylece okul temelli tiim miifredat ne
olursa olsun goriilmiis olur ve bir amaca sahip olur. Diislinme, yazma, empati kurma, arastirma
yapma, teknik planlama yapma, ¢izim, boyama ve akademik ve hissi yonlerle yakin ¢aligmay1
gerektirir.

Yaradilis ve 2 kafali cocuk isa
freski. Ormanlik arazideki tapinak.

Ormanlik arazi oteli yiyeceklerinin
hijyeni.

insan Bilimleri

Eski evin otel haline gelmesi. Koy magazalari.

Degisim noktalari - eski bir evin prestijli
bir otele dondistiiriilmesi, yerel insanlar icin
editim ve is olanaklari.

Okullarimiz 19. yiizy1l modellerini tutmak yerine 21. yiizyila hareket etse giizel olmaz miydi?
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Dorothy Heathcote

It has been long recognized that drama work has a useful contribution to make in the
education of students in formal learning situations. It has many manifestations, all useful in
their turn, and well documented. I have a special interest in exploring a specific system which
is now known as Mantle of the Expert. First I will explain this rather fanciful title. It involves
two elements both of which are equally important. “Mantle” in this context is not a garment to
be worn but expresses responsibility or authority by which people carry out their duties. This
means that they must do their work so that their colleagues recognize their integrity, and trust is
built amongst all with whom they come into contact. I want students in school to be allowed to
function in ways which nurture this community learning, and drama can foster this.

The term “expert” reflects what schooling is about — a place, physical and mental, in which
time is made available in order that the knowledge accrued by humans can be given attention.
Thus it is expected that while people are young they should have access to this knowledge and
learn to use it amongst their peers in their culture. When the two meanings are placed together
there are assumptions made about ethical, responsible citizenship. This will require a leap of
change in the way schools in the main function at the present time.

Students are taught by their teachers according to how they are perceived. These perceptions
generate the attitude teachers take when in contact with their classes. Let us consider some of
these:
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Child seen as “flower” — “I will give you time and care”.

Child as “candle” — “you can rely on me to light you up”.

Child as “echo” — “No, do it the way I’ve shown you”.

Child as “friend” — “If I am nice to you will you...?”

Child as “adversary” — “the trouble with you lot is...”

Child as “clay” — “in time you’ll turn into the class I want”.

Child as “crucible” — “me and you must keep stirring our understanding around”

Child as “machine” — “by the end of term (or the course) everyone should be able to...”
Child as “vessel” — “my knowledge will fill you up...”

These paradigms we will all have some experience of, and at different times each viewpoint
may serve the learning process. Problems arise when one organizing principle dominates, for
each determines how teachers expect children to behave in class.

Mantle of the expert style of teaching presumes that teacher and children associate within the
“crucible” paradigm — that knowledge is formulated in process of action, social participation
and ethical standards. “Drama” means we explore in active community association what it
means to be human considering all the affairs of interest to human kind. So it seems to me that
it is an essential element in schooling.

The roots of drama are embedded in play — the ability most children possess in imagining
different places and behaviours other than those immediately affecting that power to operate
amongst the adults they have to associate with. Mantle of the expert exploits this by deliberately
creating circumstances in which everyone carries adulthood and spheres of responsibility
towards clients. The latter is of supreme importance, because clients create serious purpose
in the playing out of ideas. So the instinct to pretend (play) is harnessed to specific learning
goals, which schools are designed to achieve. This surely is common sense, but it is not easily
achieved for it challenges many of the established mores and conventions of schools, not all
being negative by any means.

Teachers themselves are challenged if they wish to operate in this way.

1. Teachers must negotiate learning in a different relationship with their students. The
power to know best is relinquished in favor of all learning alongside each other. The teacher
does not withhold knowledge.

2. Relevant contexts must be invented to service

a) The social health of the children and b) the curriculum to be studied from within the
invented context.

3. The context must have parameters (just as the theatre does) which enable detailed
exploration and exploitation of the potential within the context. That is why all must become
responsible for completely being in charge of some establishment. These invented parameters
create the need of clients, and it is the client aspect which raises the children’s engagement,
engages the process of independent thinking and erodes teacher dependence.
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4. Anestablishment has to be consistently
“signed”.

I. Some sign will be placement and
orientation signifiers, such as notices
indicating presence of objects — telephone
signs (not actual telephones because these
must be found in the mind and expressed in
behaviours) or electrical connection signs
to locate business tools — sewing machines,
computers, power tools — depending upon the
enterprise.

2. Working associations are signed
by suitable placement of furniture. All

classrooms require this but the establishment

may call for a variety of such arrangements

depending upon the nature of the particular

episode occurring. It cannot be assumed their

chairs will always be needed, or tables be

considered as desks for study. The teacher has

to consider the classroom as a shape shifting

laboratory, made suitable for immediate and

varying purposes. Display space becomes important. A notice board space is not the same as a
“questions we need answers to” area. Some filing and record keeping space must be made so
that as the establishment develops work is preserved and documents created for purpose.

3. The establishment is signed in process by the range of voices open to the teacher/
manager. Think of the master/apprentices relationship in the Guild’s System of the middle ages
in Europe. Both work in collaboration to serve the client/sponsor.

The “voices” the teacher uses in Mantle work are mainly of three genres. The colleague/
manager’s style — always using the collegiate we, us, our vocabulary — never the you/I of
separateness.

The mentor voice which enables information to be injected without it being the voice of
authority — the one who knows, patronizing others who know less, which is the teacher/pupil style.

The role voices which allow “others” to enter into the establishment business. Some other
roles will be ‘played’ by real people such as colleagues, friends, other students not in the
enterprise. Some “others” are brought into existence by letters, or recorded messages tape, fax,
e-mails, video, telephone calls. In Mantle of the Expert work the main point of view is sustained
throughout; namely “we work in and are responsible for maintaining this establishment”. This
is the huge difference between Mantle and all other dramatic ways of working. There is no
casting of parts, no following a story line. The establishment is parallel to life in that episodes
are encountered and they emerge because of the life style, duties, responsibilities, and attitudes
of the participants’ concerns. The teacher plans the episodes to serve the learning carried from
within the establishment.
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The establishments fall into categories so teachers have a wide range of choices to select from.

Service enterprises — no goods are produced. e.g. a bank, a hotel, a library, a restaurant, a
hospital, a travel agency, a veterinarian clinic, a store, a fire station or a funeral home.

Manufacturing enterprises — things are made or designed — a shoe factory, a dairy, a bakery,
a flour mill, a brewery, a fashion house, a steel works, a publishing house or a commercial herb
garden to name a few.

Charitable enterprises — OXFAM, National Trust Houses open to the public, the Salvation
Army, Greenpeace etc.

Nurturing enterprises — such as homes for orphans, hospices for the sick, play groups, a
genebank for plants, rare animals, a national park, a nature reserve, social services, or homes
for the elderly.

Regulatory enterprises — police stations, customs, tax and immigration bureau, prisons,
justice departments, or the armed services.

Skilled artisans who maintain things — plumbers, electricians, stonemasons, joiners, repairs
of antiques or art treasures.

Arts enterprises — a theatre, a photographic studio, an art gallery, a craft centre, an opera,
ballet or theatre company and

Establishments dedicated to helping people learn —

Sports centers, museums, zoos, different university departments such as archaeology etc.

Given this range the teacher’s learning goals (the expert elements) can be placed in the
establishment most likely to need the academic study, and any one of them is bound to nurture
the “mantle” elements because ethics, responsibility and standards to clients are endemic to any
invented enterprise.

There is a difference in how and what the teacher prepares to launch the learning. The
initial preparing must include evidence that the business is already established. This follows
the theatre law — all human actions and behavior are already in process and arise from that
which has gone before. All plays “begin in the middle”. Hamlet is already in the grip of his
dilemmas: Juliet’s parents are already planning her marriage: there is no play which begins at
the beginning — the audience meets the actors at a point when a specific episode is under weigh
and must be resolved. In mantle work the enterprise must feel as if “we’ve been working in this
establishment and now must deal with a new client/clients.”

A word of warning. I notice the teachers are prone to tell their students that they are experts.
The students know they are not, so pretence is introduced inappropriately. The word expert
is irrelevant and should not be used ever, because it assumes points of arrival and peaks of
achievement. Mantle work calls for steady progress via a series of challenges encountered
at the pace and intensity the teacher deems suitable for the social and academic needs of the
children. Researches! show that when working under mantle circumstances pupils reveal skills

1 The year long research with two classes and two teachers in Reigate School in Derby England involving Red
Earth Theater Company and monitored by the sociology department in the University of Derby 2007 and others.
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and aptitudes in advance of those predicted and judged in transmission and enquiry classrooms.
The healthiest teacher stance is that of “lets’ see what happens or how best we can deal with
this” rather than predicting or judging what the children are capable of. I see skills and attitudes
revealed on a regular basis when I am working with students under mantle circumstances. It is
not magical! It emerges as a result of very rigorous planning and subtle negotiating on the part
of the teachers. This has implications for the education of teachers.

Examine this chart of those teaching models. It is called from “Athomas Jefferson Education”
by Oliver Van De Mille. George Wythe College Press 2000. ISBN 0-9671246-1-1. You will
readily see that “Mantle of the Expert” has nothing in common with the first model, though our
schools are often run on the lines of their model.
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constant search-
ing never “retir-
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There is overlap between the three systems all three have their place. Some teachers man-
age, while bound units the current conveyor belt system. To achieve in the other two in spite
of rigid frameworks making and assessments which are often inappropriate. They are often
misunderstood and career prospects may suffer in critical environments.
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When you examine the chart you can readily see that the textbook so dominant in the
conveyor belt system will be less useful than the case study or classics of the following two
systems. In mantle children will require access to (for example) the actual writings of Luther
rather than the story of what Luther hailed to the Cathedral door!

This has implications for teacher education, not only in resourcing materials but using
them within the enterprise demands. Fortunately teachers today have access to a rich variety
of first sources - color printing of art, photography, the internet, films, books, and readings of
lectures are a variable mine of resources. The mantle requires discretion and appropriateness of
presentation.

An important drama element which supports the laboratory aspects of the classroom is the
way in which point of view is consistently preserved, yet permits concerns to be explored in
different “frame distances”.

A teacher can set an episode in the time / responsibility most appropriate for the learning
experience. It is like a ladder of closeness to farness in exploring an event. Each step in the ladder
demands changes in how to think, act, express and hold power in the exploration. Language at
each step is forged from a different mind set. Take this example: any social encounter will serve.

1. We participate. Language behavior: we are involved at the time of it happening.

2. We guide others. Language behavior: we were there. We can show, tell, explain it.

3.  We are agents. Language behavior: we must re-enact it so that it can be understood.

4. We are authorized. Language behavior: we must reconstruct it because it has occurred
and all should know of it.

5. We record it. Language behavior: It must be clarified so that in future the truth be
available.

6. The press. Language behavior: We were not at the event but we consider why the event
happened and can comment on it.

7. The researchers. Language behavior: We examine the event carefully for those who live
how to really see into it by hindsight.

8. The critics. Language behavior: We scrutinize the events/ records and interpret the
events in relation to other such occurrences.

9. The artists. Language behavior: The event can form the basis of transformations into
other art forms.

Because mantle needs “others” (sometimes real people who represent point of view) but
often requests via the ways I have shown earlier, it permits the teacher to create this range of
frame distances because the students consistently sustain their establishment responsibilities
and point of view can keep returning to an event because circumstances require it from within
the enterprise. For example: an episode in which a serious accident occurs in the enterprise
workplace.

Level one the group agrees with the teacher to create the episode during the day’s work.
(We are here it is happening.)
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Level 2 the guides. We have to explain it to a medical team who are dealing with a
victim before they can be placed in the ambulance.

Level 4 or 5 the authority or recorder. We have to let the insurance people know exactly
in every detail what occurred.

If 4- we meet the insurance representative.
If 5- we write a detailed report in specific language.

Level 6 the press. We must submit to the event being made public and be responsible so
far as we can that the press represent the event accurately.

Level 6 research. We must reconsider how it occurred, what caused it and what
precautions and changes must be taken in order that it does not happen again.

Level 7 the artist. A textbook of rules and illustrations is produced for publication or a
film is to be made as a teaching unit for training purposes.

Each one of the above will involve workers in the enterprise having investment in preserving
the truth but at each level their thinking, speaking and behaving process will be differently
generated. Thus the laboratory elements are engaged. What makes the investment is the
responsibility to the client because they may cease bringing their needs to us if we have no
integrity. I have seen eight year old children, interviewed by the “press” (myself in role)
regarding their enterprise, who then demanded that before my account is published, I should
submit it to scrutiny. I typed it revealing some bias. The students studied my account extremely
carefully (their investment!) and spotted every subtle bias and demanded (and indeed modeled
for me) changes, otherwise my newspaper “may hear from our lawyers”. Such thinking does
not emerge from textbook curriculum!

This paper can only touch upon the elements to be tapped and incorporated into the system
of teaching I have called “Mantle of the Expert”. In the workshop accounts which follow I
hope to give examples of the system in action with three groups of Turkish teachers who were
sufficiently interested and enthusiastic about learning by doing. I am much indebted to them.

In conclusion I would like to use the writer John Shotter writing in 1975 “9 images of Man”.
(Methuen). His view of man highlights the view of humankind which lies at the very centre of
the Mantle of the Expert system of teaching children how to learn.

“We may view man as primarily a doer, immersed in the world as an agent, who has the
power to act on the world and change it to accord more with his own needs and interests. Rather
than a being able to exist in isolation from all else that there is we may view as an organism
relying for his existence on living in state of exchange with his surroundings being able to
influence them but also being influenced by them. But even more than this; we may consider
him as living in the world in a state of exchange with other agents both like and unlike himself,
forming communities such that together they can do more than they could ever do alone. As an
agent immersed in the world with other agents in community with them, man faces, the task not
just intelligently but intelligibly and responsibly.” It seems an interesting paradox that creating
fictional communities in Mantle work, all students come to feel that they are “really working”
as children often say to myself and other teachers as they interact within the guise of “Mantles”.
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I have a problem in my life as a teacher. I cannot repeat work, so I am unable to replicate
talks, articles or workshop sessions. This does not mean that I never return to previous ideas
and themes. In fact like most teachers I constantly explore the matters of great importance and
interest to me.

At the Ankara congress, because large numbers of delegates were interested to participate in
my three workshops, I had to find a way whereby each group could experience different aspects
of how Mantle of the Expert operates, and somehow the different workshops could augment
each other and thus widen the skills that could be exposed to the participants. This was a unique
problem for me and this paper will explain the usefulness (or not) I hoped might be achieved
for the different groups. Each teacher participated so enthusiastically and willingly that I owe
them a deep dept of gratitude.

Each participant had previously seen, though not necessarily fully grasped the chart under,
and this formed the basis of my planning of the workshops.

DOROTHY HEATHCOTE, 2004
MANTLE OF THE EXPERT

Establishing procedures and implementing the style and possibilities for developing standards
and progression.

1. Behaving ‘AS IF’ produces Now Time of Theatre and drama elements of deep play.

2. The enterprise has been selected to provide mandatory access to the curriculum.

3. Establishing sense of purpose and creating the sense of ‘the clients we are working for’.
4. The enterprise (as in all theatre) starts in the middle as all plays must so history elements
are introduced.

5. The mandatory elements begin to be established to engage the curriculum firmly and at
relevant levels.

6. The progressing of the work now is based in doing tasks supported by the teacher’s
inventiveness alongside the children.

7. The sustaining of a language from within the enterprise, but teacher in role can provide
essential regulation of quality behavior.
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716(514(3

RIVER OR RAILWAY?

When considering this form of curriculum teaching it may be useful if the teacher holds
the image of a flowing system, as a river, tributaries feeding in, and an estuary where all
the different aspects of the work achieved come to conclusion of wide and inter-related
understanding of the many strands of enquiry and skills.

The usual image of curriculum work may be more akin to a railway where one ‘station’
follows another in linear format. This feels more controllable and orderly and more comfortable
for the teacher, but does not achieve holistic understanding of the curriculum.

I wanted the teachers to understand the planning required to launch and develop a Mantle of
the Expert. If I had done all the plans for the teaches they would not have had the opportunity
to experience by doing, those process I have to consider each time I start a Mantle of the Expert
enterprise with a class.

Circle 1. Establishing the “as if”” element. The drama element!

I do this by contracting an agreement with my class that we will put ourselves in charge of
running an enterprise. Usually I do this by statements such as “Would you agree that between
no we could turn Q.......... ?” In the case of the congress workshops I would have said “a
factory business which bottles clear spring water and sells it to people who need it.” I would
develop our contract by offering process details such as “We’d have to know where our pure
spring water comes from, and what things will cost.” This may seem a fairly straight forward
statement- teachers beware! It is not so. Consider the different statements.

“We’d have to know” — establishes need to research.
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“where our pure spring water comes from”: the word pure="quality’
Spring= possible source
Come from- leaves location open.
“How we get it” establishes designing work processes science possibilities.
“Into the containers” = careful not to indicate shape, bottles, sizes.

“Consider how to distribute” =ambiguous yet precise. The word distribute may mean safety,
cartage, distances.

“Who” — opens the whole field of charts.

“Want” — opens the fields of designing and needing water. Luxury or life supporting.
“Buy” =charges?

“Costs” = value in money and value for life.

You may think that this subtlety will go over the heads of the class. I assure you it does not.
They absorb, not the above analysis, but my demeanour and pace is “read” by them. They lead
all the signs intuitively, for children are critical readers of others behavior. From the beginning
of their lives young people are watchers and once in school they spend many hours trying to
read their teachers’ messages. My statements are focused to plant seeds to be taken up and grow
as work proceeds. My messages are without any hidden agenda. What we contract to do we
shall do Circle 2. The mandatory elements to carry the curriculum. This the teacher must pre-
select. It will form the structure to support the skills learning. The social collaborative learning
will happen no matter what context is chosen. I chose a context which could ivoke a larger
range of curriculum study then need be, because of the numbers of teachers in the congress.

Selected Context

A remote mountain village “somewhere in Eastern Europe” has existed from earlier
recorded times. The nearest town is 23 km away. The land is mountainous. Goats and sheep are
shepherded. The wool of the sheep provides the women with the means to spin and weave fine
cloths. Their work is famous for its durability, quality and the special patterns and dye colours.
The village is accustomed to visits from those anxious to purchase cloth and warm sheep and
goatskin garments. There is some evidence of an ancient theatre site. The village well has never
been known to run dry or flood over the land. Villagers recognize it as a great blessing and gift
to the village. Many tales are told about its origin. It is the gathering place of gossip and news.
The church is very old, with treasured ikons and is valued as centre of faith and ceremonies.
The cemetery is old and much used in the past because the village has been fought over in many
wars.

An earth tremor has occurred, causing rock falls in the area of the well. Since then the well
has produced a rushing stream of pure water. After a short visible flow it disappears into the
earth amongst rocks. Some remains of an earlier shriue or temple have been exposed, which is
of interest to archaeologists. The stream of rushing water has also attracted a firm who bottle
pure water and market it throughout Europe and beyond.
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The enterprise which will be the basis of work is that “we bottle and market Spring Water”.

There is no need to create such a village under normal circumstances — a teacher need only
select the enterprise. The client would then be the instigator of the specific current concerns
which will lauch the work. For example bottles of spring water may be required to enlarge their
business involving a move to larger premises. OR a very large client such as a new hospital
needs to purchase much larger quantities regarding changes in working practices to fullfil those
large orders. There is no need of the village and all the curriculum possibilities I introduced.
Here are some enterprises which could have been selected out of the village context.

1. We are breedes of rare sheep which produce very special wools for cold climates
Women &men sheherds.

2. We collect and dry herbs for dyeing, and medicinal and cosmetic purposes.

3. We run a weaving mill producing special cloths which are made into uniforms for the
army, navy, airforce, nurses, building workers, etc.

4. We are a team of archaeologists studying a temple site which has been revealed by an
earthquake.

5. We are restorers of art works. We specialise in restoring ikons damaged by wars past
and current.

6. We are a publishing house which specializes in remembered stories of living people to
create an archive for our town which has a long history.

7. We are monumental masons who make grave stones and memorials of all kinds for
clients.

You can readily see how each of the seven enterprises will enter very specific study/
curriculum areas. In selecting an enterprise the teacher must be quite clear which curriculum
areas they want to open for their classes. Obviously any enterprise will involve a wide range
of talking in various situations, reading and writing. So a language base is endemic and will
arise constantly from within the enterprise work, no matter what it is. Look at the chart below
to verify this.

. Predominant Pupils’ role in the | Predominant form
Modes of teaching NN C L.
teacher roles communication of communication
Transmission . To present work to | Present the final best
. To assess + judge
teaching teacher draft for assessment.

Drama framework

To participate +

To cooperate with

To explain to each

M.o.E contribute peers and teacher other.
Enquiry method of | To reply, listen and | To share with peers
teaching understand & teacher To explore matters.
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The drama framework consistently demands that class and teacher are involved in sharing
knowledge and discussing it together to forward the business and inform their clients. This
immediately moves the work- even though children and teacher know it is their invention- into
actual social reality beyond classroom work of the conventional kind. This is why children
frequently say “ we’ve never worked so hard in school” and “it felt really important”. Now
see this chart which relates to who holds the power in classrooms. “mantle” work changes the
power.

Teachers control of

C - has variable strength!
communication

Social contact including

Pupils’ knowledge communication Pupils’ use of strategies |Kinds of learning
and skills Communication systems for learning possible
use

Pupils’ expectations
about their role and the |- is open to change?
teacher’s role.

Now examine the 34 circle in the model: establishing a sense of purpose in the work. This is
partly achieved by the first tasks. Remember enterprises involve doing things and behaving for
immediate purpose. This means the classroom “reminders” (usually in the form of wall charts,
textbooks, a teacher’s area) need to “fade” in place of works notices: for example the decision
about naming our enterprise and creating the public sign so people can find us. Sings which
locate the parts of our factory where different tasks are done. Consider the signs you would put
in your classroom for the different enterprises listed on page 66. Placing the sgns create mental
spaces even if there is little actual territorial space in the classroom. The teacher encourages this
mental space by the language used at the time of placing the labels. The congress workshop and
the bottled water enterprise used these signs.

1. “computer room”.

“files for orders received” *“ despaching orders-urgent”
“accident book and first aid box”

“laundy for staff uniforms” “drying racks”

“head covers and gloves” store + “disposal bins”
“footware”(to be worn only in factory) store.

sign “In” and “out” — all workers must comply.

“reception desk and coffee/tea/drinks for hospitality”

Y X N n kWD

“lorry and truck parking area”(despaching)

p—
=

. “lorry and truck parking area”(empties+returns)

[S—
[S—

. “sterile area for bottles”

—_
N

. “bottle washing” safety at all time rules apply.

CREATIVE DRAMA JOURNAL



78 Dorothy Heathcote

These are making tasks, then discussing tasks to select the mental space areas. Teacher here is
functioning in the voice of enthusiastic sharer in planning but is at the same time foreshadowing
the factory in full operation. An example:-when placing no,8 “ well want our clients to feel really
welcome won’t we?” or no,7. this is going to have to stand up a lot of wear and tear, because
we’ll need to keep moving the sign to let us all know when we’re in or out.” And” perhaps we
need some signs to use when we don’t want to be interrupted”. This last I find children need and
fell empowered to place when they are researching, or writing carefully at tables.

The enterprise can begin once the indicator signs are placed, because children can select
the job they’d like to be doing right now! The teacher here is moving busily around engaging
workers with their tasks NOT showing them how to do them! It is at this stage that workers’
emerge and begin posing problems. “the rubber gloves are all used up”. The teacher never
resolves the situation instead it is made public so that someone will find a solution of them and
all return to what they were doing before the problem arose. This is the deep play as students
begin to take the power to be adult and responsible. A class with poor social health or teacher
dependent will require the sign to be prepared in advance by the teacher. A more mature class
can make the signs in process. Mantle of the Expert work constantly needs the normal classroom
resources- pens, pencils, papers for writing and colours for creating designs and notices. Rulers,
scissors, glues and card all will be required. Each teacher will have their comfort zone of how
much activity and seeming muddle they can tolerate. Some teacher —dependent classes require
some rules at first. Gradually students sort out the serious “give and take” behaviors needed in
running an enterprise, so have faith!

In workshop one at the congress, I gave the teachers specific tasks to enable them to create
the mind spaces our bottling plant would require. Three groups were involved in A- making
a list of all the clients we sell our bottled water to: the list should indicate how long we have
served each of the clients: the sizes and shapes of the containers we use and choose the names
and addresses of our clients.

B- designing our name and headings on all our notepaper, billing sheets, orders and post-it
notes we use in the firm. This to include our advertising phrase used in publicizing our products
and the workers’ identification bages.

A & B above introduced to the workshop teachers some of the first tasks they might use in
starting the bottled water co. this could be done in small groups of students, but final selection
would be achieved in full meetings and these final times are when quality, responsibility and
ethics are introduced indirectly by the teacher/manager stance.

Group 3 had a different task- involving writing in a variety of styles. I chose this so that the
workshop could see that enterprises naturally create writing opportunities, rather than class
exercises. In ‘mantle’ work every thing is seen to have an essential purpose used in the adult
word outside school- the reality culture. So group 3 had to lead (decode) the village context
which is loaded with information and implication. Having read the context they were to produce
examples of writing from different angles but all suitable to be required by the bottling company.

1. A newspaper report about the earthquake and the changes which may occur —
archaeological interest or media curiosty;”from our own correspondent” would be the tone of
this.
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2. A specific report giving information regarding villagers’ attitudes and some early
considerations about how the company should proceed technically and with regard to the
villagers’ opinions.

3. Apersonalized letter to the directors of the bottling co. regarding a private opinion “not
for publication” after a scientist has stayed in the village and talked to the villages during casual
encounters.

Teachers did all these three pieces of writing, but children would write them because of their
investment in their company! I used these tasks in the first how of the workshop so I could
demonstrate a wide range of tasks the students would encounter at the time the teacher judged
to be most useful.

Obviously the three writing experiences would be used at the point when the bottling
company was well established in practice (the different phases involved in the working plant,
the science tests, the bottle shapes, labeling designs, billing accounts, meeting clients via notes,
telephone calls, e-mails, time for delivery von drivers to use etc.) and now is needed to open up
a new supply of water to be processed in their works.

Two elements are essential in launching enterprises. I teach these quite deliberately to all
classes.

Drama eyes

Implications

There are eyes that see real things and eyes
of the mind that can imagine things. We
know they are not actually real, but we can
use these to help us feel as if everything we
do is very truthful.

When students ask “is this true”? my reply
is “not true like real but truthful because we
can all agree to keep it feling truthful. Chil-
dren always comprehend this.

Every act will mean more than just the do-
ing of it — every fact: carries implications-
for example:

A fastener for a bottle of water- fact
Possible implications: it keep contents in.

It preserves contents safely: someone made
it: it used materials: it has been designed for
purpose: it must be capable of being opened
and closed after purchase: it must have cost
money to be made etc.

Once students comprehend these, teachers can use them as brief reminders regarding quality
and to preserve the social entry into the fictional enterprise. “we’ll put on our drama eyes
&work in the bottling company now” and “were going to have to really look carefully at the
implications in this situation.”

Workshop 1. opened up for teacher considerations:
Drama eyes / implications:

Writing opportunities requiring style differentiation:
Art- designing bottle shapes, labels, lettering:

Science: volume & container/shapes, safe materials for transport
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Clients: some would be represented via phone calls, letters, e-mails( these demand careful
listening, decoding, encoding, replies etc.)

The compass points, village elevation map etc. at the end of 3 hours these materials because
available for the participants in workshop 2 to move forward from:

a) A list of clients with teacher responses to cause further implications.
b) The first client list and implications to be considered later.

¢) Designs for the mind places for processing water.

d) The designs for logo and mission statements.

The second workshop involved first scrutininising these materials, and then creating an
iconic representation of the village having first carefully read the context village story.

Drama is a social art — it involves interaction focused for purpose. A teacher needs to help
classes achieve concensus in a variety of ways. Bruner cites 3 stages-

iconic (pictorial, images)
symbolic (talking, describing, writing) and
expressive (acting “as if” behaving authentically demonstrating in action).

In this workshop the teachers were actively involved in all these three shapes to create a
holistic construct of the village as place: village as community: and lives of individual villagers.
And they worked on these cooperatively. Method used. Using a large bedsheet, newspapers,
rainbow, cards, post-it notes they constructed the place. The individual elements such as water,
hills, valleys, sheep! Temple, church, roads, houses, pathways. To this they added cut out figures
placed where each individual wished them to be at the time when the earthquake struck.

This was the_iconic stage. When was in place the total was examined and consensus agreed
upon.

The second phase was symbolic. Each paper figure in place was owned by the person who
had cut out and positioned it. In pairs each told the other one “what I was doing when the earth
moved”. These were privately expressed. Then the two persons spoke what they had been told
by the other. This way pf working protects the first “telling” and when it is made public to be
heard by all it is given stature by being spoken by someone else. Each person has told their story
briefly, then heard their story publicly told by someone else. Thus all the villagers have been
placed in their landscape and their lives. As by this first symbolic presentation. These are now
established and cannot be changed. The village is a place and the people exist in paper shape
and in their remembered stories.

The next shape involved earthquake memories: the same procedure was used but specific
introductory phrases were insisted upon, namely “I shall never be able to forget.....followed by
individual choice of particular memories. An example given was ““ the way the well suddenly
rose and poured over my feel and the stones around the well And I fell”. Thus the first memories
can be used for writing e.g. a collection made in the village archives, or personal expanded
letters written to family or friends living outside the village ready to be “posted”. Children from
other classes could send replies.

SUMMER/WINTER 2010, VOLUME 5, ISSUE 9-10



The 3 Workshops Explained and Analyzed Ankara November 21-23,2008 81

Finally in this workshop people formed small groups and selected one situation(based in the
stories of course) to be made as a “ still photograph”. An example: a) a women who’s feet were
wet when the spring rose.

b) a women with a pitcher near the well waiting to fill it.

¢) a shepherd coming to get a drink from the well.

d) a person bringing clothes to be washed in the stream nearby.

This task enables participants to realize very swiftly the deep values of their lives and
“motives”. Each person in the ‘photograph’ needs 5 small pieces of paper & 5 pins.(post-it
notes can be used but 5 pieces of paper are still required.). Each piece of paper is numbered 1-5.

Sheet no 1 has written on it.

“I am doing this”
1.

No2: because — my motive is....

No3: my investment (why it matters to me) is:....

No4: I have learned this from...

No35: this is how life should be.

The group is formed as a still (but demonstrating what position each person is in) partrait.

Each person in turn speaks what they are doing and writes it on paper 1, pinning it on their
sleeve. This continues until each person is wearing the five sheets to be seen by others. So each
“photograph” can be visited by peers who can enquire further of the standing group anything
they would like more information on. One example will suffice to indicate the life attitude &
work of each person in the picture. Take d) as our example.

1. I am doing this — bringing our dirty clothes to the water.

2. Because — I like to look after our clothes and preserves them.

3. My investment is — to keep a good household.

4. I have learned this from- my mother, and her mother.

5. How life should be — you should be seen to have standards so as to be respected in my
community.

At the end pf workshop 2: there is a complete village with all story places illustrates and

placed as the group decided and agreed upon:-

Villagers are represented in shape (paper cut outs) and placed exactly where they were “when
the earthquake struck.

A few villagers in groups have created their values in the ‘photograph’ situations.

All this evidence is now available, alongside the enterprise bottling company materials, to be
“inherited” by workshop 3 group.
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I wanted to demonstrate in this workshop how many ways there are for a teacher to create
presence of ‘others’ who are required as the enterprise develops and fullfils the mandatory study
essential to curriculum work. There are at least 33 ways of manifesting “others”. We will call
them roles. Remember in running any enterprise the class of students and teacher/manager keep
the same point of view throughout all the work: we are workers in a firm that collects, processe,
tests, bottles, sells and delivers pure spring water to clients. Such enterprises have to interact
with clients or other persons who can be interested in the firm, so these have to come into
existence through our agreement. To do this a teacher can use what I have called ‘conventions’.
That is all people involved agree that however “an other” is represented they will be accepted
as being presently affecting the situation. The conventions can be grouped so that children and
teacher are more able to understand the boundaries of the contacts that become possible in
the episode. The way enterprises develop and challenge the “workers” to enter the curriculum
study and also enter the community of the workplace, is by the teacher inventing appropriate
episodes. Remember the “voices” available to the teacher.

1. That of manager who works alongside the staff of the enterprise when things are being
processed. In these situations no actual things are made —it- all exists in the drama mind set,
so it feels, by agreement, to be real. To a visitor it is experienced on deep play. Children move
with energy and. About the work. Consider this example. The class and I were looking after the
famous Italian Dancing horses” so we were preparing them for one of their famous displays
before the public. The only actual objects in our classroom were a notice saying NO ENTRY
WITHOUT IDENTIFCATION, and the names of all the horses placed around the room.
BEAUTY, BIG BEN, ORESTES etc. the students had researched the Lippizanis, read their
history, and “adopted” one as their personal responsibility. They had studied their. And blankets
and knew which clothes they themselves will wear when mounted for the exhibition. So we
are in our stable preparing our houses. I am the manager watching that all is well. The students
have the huge horses in their heads and hands as they wash, brush, groom, clean eyes, check the
great shoes and clean. They prepare their horses to be paraded before the time of the exhibition.
What makes this feel real is the way we talk to each about the details of the preparation. This
does nor involve acting as actors in the theatre behave- it means behaving as if all is real. Some
teachers find this way of working at first embarrassing, because it changes the normal teacher
behavior. This is the most important change in the teacher/class relationship when using Mantle
of the Expertsystem.

This example shows two of the teachers “voices”. To participate in the playing, and to direct
the research using the very best material resources available. At this time teacher and children
work as serious enquirers together, outside the enterprise action. At the research times children
must learn how to keep careful notes; if they draw, these must be accurate. All writing must be
of the neatest. A card index of information will be made and added to as work develops. These
times of research may appear like an average orderly classroom. The difference is the energy
ad responsibility which later will be transferred into the working enterprise during action times.

It is the third voice the teacher needs when “others” are required to deepen and challenge
everyone via specific episodes the teacher may devise, for (or with) the class so that the ethical
and social elements in the work are explored. Conventions achieve this and using these, lifts the
learning into working together. This is the enormous shift experienced by the children in mantle
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of the Expert. Every one moves from being attracted to the idea of being grown up,to the more
demanding levels of interest, absorbtion, curiosity, responsibility, involvement, concern and
finally productive obsession. Children talk about their work at home. Parents begin to realize
something else (and different)is happening to their children. They find themselves becoming
involved because of their children’s caring about their work.

On studying the conventions which follow, you will see that they move from iconic
representations that can be made to “interact” to those which are iconic and represent “others”.
Later symbolic objects are used but are still closely associated with the human form. In the next
group “others” are represented by someone reading about a person or reading words they have
left behind. Then there are reports of persons. Later, letters represent persons, after that stage,
voices of “others” bring them into being and last of all symbols of others cause them to “exist”
for the participants.

In these conventions a real person can be there.

1. the role actually present, naturalistic, yet significantly behaving giving and accepting
responses.

2. the same, except framed as a film. That is, people have permission to stare but not
intrude. ‘Film’ can be stopped and restarted or re-run.

3. therole present as in ‘effigy’. It can be talked about, walked around, and even sculptured
afresh if so framed.

4. the same, but with the convention that the effigy can be brought into life-like response
and then returned to effigy.

5. The role as portrait of person. Not three dimentional, but in all other ways the same as
effigy.

6. The role as portrait or effigy activated to hear what the class is saying. This causes
selective language.

7. the role as above, but activated to speak only, and not capable of movement.

8. the role depicted in picture: removed from actual life, as in slide of role, a painting, a
photograph or drawing. This includes those made by a class, as well as prepared depictions.

In these conventions images are made by class and teacher working together.

9. A drawing seen in the making, of someone important to action, as on a blackboard.

10. A stylized depiction of someone. For example an indentikit picture made by the class in
frame as detectives.

11. The same, except made beforehand, so is a fait accompli.

12. Alife size (cardboard) model with clothing (real) of role. For example, ‘framed’ as if in
a museum or sale rooms. ‘This is the dress worn by Florence Nightingale when she met Queen

Victoria after Scutari.’
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13. The same, except the class is dressing the model so as to see ‘how it was’ on that day
when these events happened.

14. The clothing of a person cast off in disarry. For example, remains of a tramp’s presence,
or a murder, and escape as in a highwayman situation.

15. Objects to represent person’s interests. This works as above, but more intimate things
can indicate concerns rather than appearance. For axample, a ring of a Borgia.

All the conventions require the teacher’s language to be collaborative but stressing “how
we’ll be using this the enterprise” is very important.

These conventions use a guide or interpreter to create the presence of an “other”.

16. an account of a person by another person in naturalistic fashion. For example, “well
when I saw him last he seemed all right. I never dreamed anything was wrong.”

17. An account of a person writing as if from that person, but read by someone else. For
example, a diary.

18. An account written by the person who now reads it to others, for example a policeman
giving evidence or a confession. The role is present in this case but in contact through their
writing as an auther might well be.

19. An account written by someone, of someone else and read by yet another.

These conventions remember or revive a past event.

20. Astory told about another, in order to bring that person close to the action. For example,
‘I saw him open a safe once. It was an incredible performance. I’m not sure if he would assist
us though.’

21. A report of an event but formalized by authority or ritual. For example, an account of
bravery in battle on an occation of the presenting of posthumous medals.

In these conventions ’others’ are present through letters left behind e.g. a person’s will
being read by a lawyer to the family.

22. A letter read in the voice of the writer. This is an emanation of a specific presence, not
just any voice, communicating the words. The same, but the letter is read by another with no
attempt to portray the person who wrote it, but still expressing feeling. A letter read without
feeling. For example, as evidence, or accusation in formal situation.

In these conventions people are “present” in the overheard voices of others.

25. the voice of a person overheard talking to another in formal language, that is using
naturalistic tone.

26. The same, but in formal language.

27. A conversation overheard the people are not seen. Deliberate eaves dropping as in spying.

28. A report of a conversation, written and spoken by another.
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29. A report of a conversation with two people reading the respective ‘parts’.

30. A private reading of a conversation, reported as overheard.

These conventions need actual objects to be present.

31. The finding of a cryptic code message. For example, tramps or spies.

32. The signature of a person found. For example, a half-burned paper.

33. The sign of a particular person discovered. For example, the special mark of the ~ Scarlet
Pimpernel.

These ways of bringing in the presence of “others” demand that the students have an investment
in needing to understand the person because matters depend upon it. It is never casual. Everyone
must recognize the significance of the “others” presence as part of the enterprise.

The third workshop explored how these “others” become very important in order that the
teachers could experience them in process. All encounters with roles (teacher in role representing
others, or different persons who enter the work for short periods- such as colleagues, or others
represented by the conventions) happen in specific episodes selected for discrete learning
the teacher decides the class is ready to deal with. In Mantle work the teacher NEVER uses
guile or surprises the class unless there is an agreed contact to do so. The teacher is always
frank and open about why such an episode is chosen. That way the children really participate
in recognizing all the learning content of the action. Antisocial behavior falls away, and self
discipline and cooperation develop. The social and academic learning develops in a seamless
way. Huge quantities of work produced relate with different aspects of the enterprise and must
be filed for reference. Think of the developments as a kind of soap opera designed to make
social and academic learning meaningful for living in the real world.

In workshop 3 the participants all selected the tasks they would be responsible for in the
Spring Water firm. When they had settled to their work I made a contract regarding what might
happen if an elderly person came to apply for a job. So first we created a job description based
upon a fairly skilled job requiring a degree of The social problem thus was her unsuitability for
the advertised position. The workers demonstrated a variety of responses. Some were brusque
and dismissive, others more sympathetic. They avoided the issue by telling “Dorothy” that if
a position arose they would let her know about it. This is an example of how a contract can be
made in order that the class can deal with a very complex and awkward situation. This is teacher
in role. Immediately the lady left, Dorothy is teacher manager came and asked “if any one
had responded to our advertised position”. She was immediately told all about the encounter

the workers had experienced with “Dorothy”. Children are never confused by such shifts in

teacher behavior. They recognize how useful it is. So Dorothy (an “other’) came into being in

convention no 1. Now see how convention no 4 may deepen and widen considerations. Teacher
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how stands as Dorothy as an effigy — that is with her back to the wall, dressed how in hat and
coat with handbag. She silently watches as workers continue their work in the bottling plant.
They begin to think individually as they work, about the previous encounter, and start to put
their thoughts on post-it notes and place these on the floor around Dorothy’s feet, or in her open
handbag. Lunch break time arrives and all workers now sit to eat lunch with their backs to the
effigy. During this they hear Dorothy reading their post-it notes alone and replying to their notes
so they can widen their understanding of her point of view. The teacher as Dorothy may have
an agenda (eg. She is a widow, needs work has little formal education, her children are married
and away etc.)

But she must respond honestly from within those parameters to the past it notes in order to
help them consider other aspects and possible resolutions which are suitable to the Bottling firm
and perhaps useful to Dorothy. In mantle work there are no magical happy ending- all must
work through dilemmas not clear them up unrealistically.

As a result of the convention 4 episode they decided with teacher /manager, that perhaps
employment could be found so Dorothy joined the work force. Together the workshop group
looked at other conventions they could try-‘Dhrothy’ wrote a letter discussing her wedding-
a simple matter of 25 years ago. Together the wedding photograph was composed using the
description in the letter. They are still workers in the Bottling factory but are so interested in
Dorothy’s story that they want to recall in action her life experiences. Teacher/manager and all
group now build Dorothy’s life story in still pictures while at the same time they are realizing
that old people may have interesting unusual stories to tell. Had the teachers been a class of
children it would be an opportunity for the children to genuinely have a relationship in the
drama with an old person. Making the ‘photographs’ is convention no 5. To have moved to a
very different kind of convention the teachers tried out 15. They made Dorothy’s work locker,
and put inside it all the things in her life they considered to be important to her. It could be
arranged that small group of students make Dorothy locker- they need only be drawings or
made with paper cut outs- working on the lockers allows them to understand the importance of
memory and to realize how objects can become symbols to their owners.

The Dorothy role can also be used to examine bullying which is now of concern in schools.
The class can decide who might bully Dorothy in the work place but not enact it. They then
might use convention 17- finding Dorothy’s diary or letter on a day when she has not come to
work and being concerned they have looked in the pocket of her working coverall and so they
discover she has been bullied. What might they do?

One of the conventions we tried in the workshop was convention 8. they made greeting cards

and drew pictures of her as if they were photographs taken when she worked in the Bottling
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plant. They “sent” these to her address. So Dorothy has existed via conventions as

1) aliving person looking for a job — convention 1.

2) As amemory when they told the teacher/manager about the work interview c16.

3) Asan effigy to be thought about c 4.

4) As a voice reading their post-it notes ¢ 25.

5) As aletter describing her wedding ¢ 17.

6) As photographs of Dorothy’s life c8.

7) Dorothy’s locker symbolizing her interests ¢ 15.

8) Dorothy exists though her diary ¢ 17 and

9) Greeting cards with “Photographs” ¢ 8.

The workshop group did not actually do all these episodes but I use them here to show how
useful the conventions are in exploring many dimensions of events, people and using “drama
eyes” and “implication” to deepen work. Certainly the people of the mountain village can come
into existence via many conventions. I find that the conventions are as yet the least understood
and used in Mantle of the Expert style of teaching, and I hope the participants in the third work-
shop may find they understand it better.

Throughout this paper I have tried to offer an alternative to transmission teaching. Mantle
of the Expert is organized around the twin motif of reflection and action- language as a means
of reflecting on things and language as a means of acting upon things. The former is the “ide-
ational” component of meaning, the latter is the interpersonal one can act symbolically only on
persons, not on objects. In the collaborative system of reality building in Mantle of the Expert
the students participate in constructing a ‘world’ but they are also endowed with the power to

change the world through their own agency and to link the enterprise world to the community
in which they actually live. The sequences with the Dorothy role the students use in action what

they comprehend about being human but also venture into new channels of understanding. It is
perfectly logical that a “pure water company” and an “alien ancient village” (to most modern
children) should come together in another community with its established laws and behaviors
(a school!) so that young persons may safely experience being learning humans. Drama, as all
the arts, takes us into reality not gives an escape route from reality. A much more potent reality
than the culture of transmission teaching where realities would be caged in a book or workcard
from for students to digest. Student participation would be that of passive observer with little
power to change or interact with such presentations. Thus Mantle of the Expert cannot flower
in the conveyor belt system of learning where the text book reigns. It needs the case book rep-
resented by the clients and the mentoring student teacher collaboration plus the use of the best
first resources the leadership type of education requires. Bringing our school into the twenty

first century may seem a frightening prospect but not so dangerous as continuing to function
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in 19" century attitudes. Technology is already breeding a will to change, and a frustration in
our young people regarding their schooling. Consider Shaffer’s “How Computer Games Help
Children Learn”.

“School is a game about thinking like a factory worker. It is a game with an epistemology of
right and wrong answers in which students are supposed to follow instructions, whether they
make sense in the moment or not. Truth is whatever the teacher says is the right answer, and
actions are justified based on appeals to authority. School is a game in which what it means to
know something is to be able to answer specific Kind of questions on specific Kinds of tests.
Back when a high-school degree led to a good manufacturing job (usually for life) this version
of school may have made sense, however manufacturing jobs are somewhere between going
and gone..... in Schaffer’s view rewarding jobs will increasingly be those beyond the traditional
high school education: jobs that address problems with many possible answers, that require
creativity, and that reward innovation.

If society wants to leave no child behind, the education system needs to change its game...
Shaffer wants more learning by doing. He wants students to learn by making them participants
in simulations of real-world challenges that engineers, urban planners, journalists and other
professionals face.” To this list I would add parents, and all those workers who support our
communities by the work of their hands, backs and muscles. They also have minds ethics and
empathies to influence humanity. They also deserve better schooling than the conveyor belt
system. Let us free our teachers into the same creative risks.

Rolling Role A Model for using drama as a catalyst for learning in high schools where a
strict time table & built around teacher’s subject areas. It means that teams can plan to work
together and all use the same core material they have arranged to suit their special interests and

the classes they select to do the work of the Rolling Role all ages of class can participate.

The base work can roll from teacher to teacher an many classes can share in the common
context. It works very well in that it permits teachers to teach their own subject/s and teach for
their actual lesson periods on a weekly basis. What happens is that each class develops a vested
interest in how the centrial context to growing. I invented Rolling Role to try to alleviate the
isolation of subject teachers and help students realize that subjects have links with each other.

Sharing skills and information is paramount in the work for teachers and students alike.

In rolling role participants explore different facets of a community. They are not members
of the community but they have access over the time of the work to the many aspects of how
the community has been, is now, and they certainly wield power over how it is in process of
developing. So the team of teachers create the community which can carry their subject teach-

ing. All the team agree about the fixed mandatory elements which will form the ground work
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of the different curriculum areas invested in by the individual teachers. This model of teach-
ing allows short as well as long lessons to be taught. Sometime a very brief development will
be explored. Work started by one class can be “inherited” by another so it is carried forward.
Sometimes work achieved by one class is then recycled and used for the needs of other classes.
For example one class may create the life story of a house in the community. This becomes then
a historical document. Future work can tell this history forward, as when a family who owned
the house at the some time of its existence, is invented and a diary is made about some noted
events in the life of one of the family. Further recycling and rolling may be developed if a class
use the diary and historical document to create a television programme about the family ‘story’.
It can readily be seen that the first history of the house involves a survey of homes at different
periods in order to select the house. The writing of the ‘story’ of the house entails different lan-
guage format, than that of a historical scholarly account with dates and architectural features.
The diary and invented family will expand the chosen period and the diary style requires a
different from of writing. The family will probably be developed by another class tracing the
historical family trees and names and relationships over the period the teachers are interested in,
for student study. Natural history may be incorporated by using the house environs- plant life,
animals, and weather to name a few. Architectural and detailed drawing may be another recy-
cling, as will “furnishing” the house to reflect the dominant period of the building’s existence.

You can readily see how naturally one aspect rolls forward.

This “house” work then may become an archive which can be used to advertise the house
if it comes up for sale. Yet another form of language grown from a realistic purpose! The work
of rolling role never involves doing class exercise for teachers to take home and mark. The
students become deeply involved in developing the community the team of teachers have laid
in as mandatory to form the basis of the teaching. In order that all classes are kept informed
about community developments a display area must be created to give access to all the classes
involved. And as each lesson causes ‘growth’ their work is added to the display so that it can
be developed by other classes. Children eagerly visit this display to examine any developments
other groups have added. Sadly it has ben my experience that this display viewed by colleagues
is sometimes perceived as “showing oft” or, as one headmaster said to me in scathing tones “it
looks like an infant school.” He made no comment regarding the large number of children who
regularly visit the display to see how things are moving along. They often demand to become

involved in the work!

I include here an example of one such rolling role to show how the planning and work de-

veloped.
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A school in Birmingham organized a team from art, history and drama with English. They
each had mandatory studies to teach that term. The history colleague was interested in some
classes learning about Saxon culture, particularly the laws relating with social hierarchy. The
teacher of art and technology was interested that term in some classes experimenting with pas-
tiche painting and studying different period styles. Technology ranged between three dimen-
tional model making and computerized modeling. The drama teacher had a big drive towards
helping children examine how people lived before consumerism dominated their lives, and to

become involved in reading.

They devised the town of Leyford, existing since Saxon times, currently in receipt of a
public gift. The town map they made showed the small Reeve Library housed in a cruck barn,
a listed building. There was a (now disused) cinema in a central position and a Saxon Manor
house and stables in private ownership at the edge of the map. The map presumes and informs
that Leyford exists, has a history and that people still live there now. It has a future. They also
devised specific artifacts and materials to serve their teaching goals. The history teacher made
a ‘damaged’ manuscript which told of memories of citizen who in his youth had seen what we
now call Haley’s comet. His memories incorporated detailed information regarding Saxon life,
yet appeared to be a remarkable tale of a day when huntsmen discovered two green children and

brought them into the manor and reared them 1.

The story of the hunt formed the basis of fragments of a fresco discovered on a wall of a
manor house during renovations. Because the fresco painted by the art teacher was all in pieces
(plaster of paris protected by brown paper backing) it would enable her students to study the
style of the painting and the content and paint in all the missing parts just as restorers of fres-
coes do today. The pastiche element. The Reeve cruck barn housing the library was defined by
a series of architects’ drawings so that the Saxon imprint carried throughout. The drama lessons
would involve children inventing shelving (a listed building) to house more books and to fill the
shelves with “recent additions and acquisitions” and so invent story lines and build the classifi-
cation system. These children were in the main reluctant readers who needed to feel important

and take initiatives.

When the team have invented the context (in this case a town but it need not be such a large
social structure) they must together decide upon a disturbance factor which will trigger changes
for the modern citizens to deal with. This is akin to the playwright’s point of tension and the

changes relate with curriculum study.

Leyford citizens were given a large gift from a grateful member of the town who had become

rich and currently had a prominently successful career. S/he was a pop star born in Leyford and
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since much traveled but with relatives still living in the area following their usual life style. The
star wished to build and endow a new larger library on the site of the derelict cinema and to buy
the Saxon manor house and stables in order to develop it as a school for blind children (their

special charity interest) and to make the stables house a school for guide dogs.

These changes, of library, guide dogs and school for the blind, were selected to serve quite

specific ends:

The blind school would require book tapes. This would involve students précising stories
and reading them on tapes, which would then be reviewed by other classes.

The guide dogs provided animals to be cared for in unsentimental ways and would ‘invite’
the genuinely blind to visit and learn about the dogs and training. It provided animal interest for,
younger classes. The story tapes would be positively criticised by blind people who could also

suggest other materials and tapes made with backing sounds or recorded in different locations.

1. The story is known as “The Green Children” and is authenticated in two 12™ century
manuscripts (so it was a gift to the history teacher) chronicled by Ralph of Coggeshall and Wil-
liam of Newbridge. “Folk Tales and Fables of the World” by Barbara Hayes and Robert Ingpen.
Published Dragon’s World Ltd. GB 1987.

In Rolling Role the drama element lies in building belief in the lives of the people and the
events they are meeting in the current time. The mandatory evidence demands interrogation of
various kinds depending upon the teachers’ choice of engagements with the town’s matters of

concern. Teachers never use the drama word and certainly don’t introduce it as a drama project.

Leyford town started when a letter headed by “Cruck barn” and logo “The Old Reeve Li-
brary” indicated “that they had been contacted by an ex-resident of Leyford, living now mainly
in America who had a successful career in leading a pop group. The person wished to show
their gratitude to Leyford their birthplace by endowing a new library etc”. so exploring the
map and its implications and finding the various locations was the work of the class needing to
read, and lead, in the first decisions. This discussed, they decided on the feasibility and wrote
an advertisement for the local paper to call all interested citizens to hear of the proposed gift
and thoroughly examine the proposals. All classes received this missive at their normal lesson
times, controlled by the Leyford map, placed so that it was always available and so the town
was launched. The curriculum opportunities are taken from this common pot of possibilities,
everyone of the teaching partnership is free to select work around the central context. However
all work produced by classes is publicly open and available to stimulate other work. The out-

come is massive. Some will be rough notes or sketches inviting re-cycling. Some will request
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more additions such as illustrations for text, or critical study needing a report. The frescoes and
ancient text were introduced by the teachers with a vested interest in the opportunities they
provided for specific curriculum teaching but they also were used by many classes for different
learning experiences that are immediately abvious. It will be seen that an area available to all
the groups and the team has to be set aside for displaying and keeping catalogued all the mass
of materials which develop. So Rolling Role becomes a soap opera of sorts as many people add
to the complex developments which arise from servicing the story of Leyford. We now have an
archive of the community- a kind of Domesday collection. The past, the present and the future
are available for attention. The teachers narrowly focus each lesson (as does soap opera) and
milks each opportunity as much as it is deemed necessary for the curriculum work. The children
are as gods developing the culture of the town and the lives of the people they create. It will be
drawn to a kind of conclusion when the team of teachers consider it to have served its purpose.
The archive need not be thrown away- it can be collected and kept as Leyford’s Domesday, or

help with teacher education!

In Rolling Role I discovered the power of cildren to build a whole community though it need
not necessarily be a town. It could be a commune, or Marks & Spencers’ Management team, or

a Cathedral or Healthcentre- any group with aspirations facing change.

To ensure that Rolling Role gets off to an efficient start it is essential that the first task is
established to be absolutely central to all the work which can follow whichever class becomes

involved. I give three examples of such beginnings.

1.This is based upon Shelley’s poem “Ozymandias” and an invented situation arising from it.
The point of change which will launch the work is that because of the discovery of the ancient
tombs, to accommodate visitors and workers a carefully designed hotel must be built. The site
is attracting oil and gas engineers as well as archaeologists. The Tribal Sheikhs are anxious that
the camel breeding for racing shall not be disturbed, neither should the lives of those who use

the birthing grounds be affected. So we have
a) the poem as stimulus;
b) the story of how the great ruined statue has revealed the tomb area beneath;

¢) the need to have the scroll interpreted- bringing it to the attention of scholars and archae-

ologists;

d) this attracts a search for oil and gas in the area in case it can bring some improvement to

the lives of the desert dwellers.

e) A concern that their lives are not disturbed by all the possible changes which may come.
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f) A need to build for climate and the laying of suitable routes to hotel and the carefully pre-
served archaeological site.

Essential to this Rolling Role will be a map of the site prepared in advance with all human

and archaeological evidence.
The scroll in the jar under the statue plinth
To use with Shelley's *“ ozymandias” sonnet.

In the time of the birthing of the camels, the herders gathered beside the great legs of stone
and collected fuel from the dried and withered stubble plants to build their fire. They filled their
water skins at the oasis and after lighting the fire gathered to share cheese and bread and dates.
From time to time one or other would rise, stretch him self and walk among the herd kneel-
ing and standing in the folds of nearby sand dunes. The time was close when the births would
begin, so the men were careful to check each female to see how close to that time they were.
One female gave cause for anxiety so the old herdsman was called to give advice. He slowly
rose, and using his staff walked stiffly to the great stone head beside which the camel had layn
down. He passed his hands over the extended belly, and placed his ear close to her side. The
herdsmen came around to see and listen to his opinion. ‘She will labour hard over this one — we
must stand her up’. The men looked in their camel bags to find a rope and struggled to lift the
beast. It was a great struggle for they understood the camel was anxious to stay close to the
earth. Finally together they got her upon her legs and the youngest of them went to her head and
stroked her nose murmuring all the time sounds of comfort. She calmed and the men returned
to their fire. The boy listened as they told of other hard births they had wirnessed. Words like
‘struggle’, ‘blood’, ‘pain’ and ‘death’ were heard. He became distressed and leaned upon the
great stone head, for it was his first time at the birthing of the females. As he sank down he saw
that the great stone was indeed a face, so traced the carving deeply cut by the maker: the great
staring eyes, the cruel lips and sneer, the arrogant nose and the details of the curling beard and
carved ear jewels. At this moment the camel groaned and in agitation moved to lean against the
stone. As he leapt backwards to avoid being crushed the head fell so that the visage was lost in a
shower of sand. He moved to look to the camel, and as the men hurried from their fire to assist,

the boy saw a great sealed jar had lain beneath the head within a stone chamber.

The men knew that within the jar there would be a written scroll so did not waste time in

breaking the seal but ventured to the edge of the deep chamber.

One descended down the steep steps and found within, painted upon the walls of rock, flowers, birds
and creatures with writings which of course they were unable to read. They told the boy to lift the great

jar and carry it to safety, and at a later time when all the camels had given birth and the young were
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strong to walk, they departed their place leaving a great pile of stones, to warn those who would come.
The desert winds are treacherous and they knew that all may be covered by the time some scribes could

come and seek to comprehend the strange carvings and painted fresco.

On arriving among their people, the great jar was surrendered to the elders who broke the seal and
unrolled the scroll. Meanwhile the camel owners were summoned to collect their beasts and their young,

little realising that the great jar would cause much change.

OZYMANDIAS

I met a traveler from an antique land

Who said: ‘Two vast and trunkless legs of stone
Stand in the desert. Near them, on the sand,

Half sunk, a shattered visage lies, whose frown,
And wrinkled lip, and sneer of cold command,
Tell that its sculptor well those passions read
Which yet survive (stamped on these lifeless things),
The hand that mocked them and the heart that fed:
And on the pedestal these words appear:

‘My name is Ozymandias, king of kings;

Look on my works, ye Mighty, and despair!’
Nothing beside remains. Round the decay

Of that colossal wreck, boundless and bare,

The lone and level sands stretch far away.

Someone, a person who travels, has seen a great ruined statue of a king of long ago. It stands in pieces
in a great desert. The face is cruel and despotic. The traveler thinks the sculptor who made the statue may

have known the king because he seems to understand the motives for his cruelty.

He has read the words carved on the pedestal — th King’s name and his great ambition — to be remem-
bered for ever through time- and that he is King over all other Kings. The traveler knows now that the
King’s power must have been broken because someone — who?- has deliberately destroyed the statue

and therefore the power of that mighty dynasty.
Rolling Role

A collaboration of teachers.
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No need to shift timetable.

Can accommodate to different age groups.

Requires points of view related to task focus.

Central point of change constantly referred to.

Paint of change

To create a hotel of
some type relevant to
the climate & needs of
site.

In my experience, teachers nor immediately involved with the planning team will readily

assist with advice when asked and they then become interested in outcomes.

Marked certain names will be added to this map as for example ‘The birthing place of the
camels’, a name for the village or villages which are adjacent to it, and some indication of pos-
sible trade routes already in use.

When the first class enters to work with each teacher they will need to study the map, the
story and the request from the interested Sheikhs to become engaged with the dilemma of the
hotel. Once the situation is family established each teacher in the team will follow the curricu-
lum aspects most suitable to their subject interests. I have invented this Rolling Role to gener-
ally point the way. Every team will create whatever best suits their needs and tailor it to fit their
subjects. Even the original map of the territories can be initiated is geography lessons — infact
it will immediately call upon all aspects regarding what geographical studies entail. Climate,

location, elevation, historical use by humans and animals, plant life, geology, archaeology.
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Two other examples are given briefly.

The first concerns the restoration of a derelict canal with 8 locks in t to enable canal boats to
be raised or lowered because there is a hill and the canals come to this point at different levels.
The story behind the abandonment of the “8 rises” locks system is that, during the building in
the 19" century a tragedy occurred when a cart horse and heavily laden cart, together with team
workers, (all family men) were buried in mud, so public opinion caused the construction to be
abandoned. Currently the changes in climate and considering alternative energies has led to the
restarting of the 8 rise locks system. Canal transport uses little energy as boats can be drawn by

trained horses. So this would be a timely curriculum area.

The restoration of the 8 rise canal locks system.

Canals such as this in England are very popular with enthusiasts so some kind of safe access
will be needed so that the ongoing work can be observed at every stage (curriculum possibilities
for technical drawing and building science as well as newer modern boat designs). There will
need to be extra accommodation for tourists once the locks are completed and this can involve

extending hotels already in existence if teachers prefer that.

As in all Rolling Role work a map of territory is essential but it could be made by a class to
launch first the site of the abandoned 8 locks rise. Another group may add the details of the near-

est village and create its history. A further class can create the newspaper accounts of the time

of the tragedy. Once these are established each teacher will then proceed to use the remarkable
range of possibilities available from this circumstance. Once again geography, geology, history

and huge amounts of purposeful language work is required.
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A further model.

There is an old mansion built in the 14" century and lived in ever since by one family. Thus
the immediate neighbourhood will have been integrated though time with the house and the
family. Many generations will have found work in the house, provided services to the family
needs. Kept the house repaired and improved as time passes (such as installing central heating,

and lifts) and changes to surrounding woodlands and gardens.

The point of change is that the last member of the family has died and so the great house is
to be sold, along with the surrounding estate. What are the possible futures of the great house?
Beside the great house is an ancient church used by the family and the villagers. This church
contains an ancient unusual fresco painted when it was first erected. This was created by the
eldest son of the family in memory of his wife who died in childbirth in 1354. It represents the
holy family pointed in three parts. On the left of the tryptich is Mary the mother of God, on
the right is Joseph the husband of Mary, but in between is the Christ child with two heads. One
faces his mother who holds his right hand, and the other is looking at his father while he holds
on to Joseph’s staff. The fresco has become famous and many (women especially) have prayed
before it when hoping for a child, or to survive child- birth. There is a small classic temple in the

grounds. Built in the 18" century. in honour of his wife who loved to walk in the estate woods.
So the combination of possibilities here are:
a) An old house & family history;
b) A surrounding estate, farms & woodlands;
c) Worker’s houses and servants quarters;
d) Stables;
e) Church and fresco;and small temple with its history.
f) Surrounding village, shops, post office, medical centre, library, school.

Whenever a human situation is involved, the potential for all aspects of the microcosmic
world to be explored is enormous. I am assuming that teachers can apply their interests and

implication to see this amazing field of work. I hope so.

First work to launch this Rolling Role, could be placing all the graves in the ancient, still in
use, cemetery. Then the 14™ century church designed and placed. Each grave will need a head
stone (designs) and thus the names of all the family buried there right up to modern times (a
war memorial?) can be placed. From these “people”, will emerge, families, their history, lives,

work, and so, many episodes will develop. The news that the house is to be sold is an important
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land mark and as different teachers develop those curriculum areas which interest them, each

class will add life and contributes to the developing community.

This may seem only a historical situation. In fact it hits right into how modern concerns,
technology, communications are affecting all of us. Teachers have to learn to think in detail.
To design tasks- because this is social learning based in highly focused “doing” to learn not
merely learning about things of the world. It is remarkable how quickly classes care about
outcomes, so all the school based curriculum is seen to matter and have purpose. It involves
the intelligences of thinking, writing, empathizing, researching, technical planning, drawing,
painting, and closely working between academic and feeling aspects.

Wouldn’t it be nice if our schools come move into the 21* century instead of holding on to 19"
century models?
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